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Chap t er I 
St a temen t o f  t he Prob l em 
I t 's a c ommon s cenario c ap t ured in a frequent l y  
u s ed c l iche� you c an't s ee t he f ores t f or t he t rees . 
How many t imes h ave you seen t he s t uden t a t  a piano 
recit a l  s urrounded by proud p aren t s, a sQmewha t  
a t t en t ive audience, and a n  eager instru c t or? The 
set t ing is c omplete , t he piece is memorized , t he 
performance is g i ven. The pianis t s hares a s ki l l ,  
which u l t ima t e l y receives a p o si t ive, neu t ra l ,  or 
neg ative crit ique . Sugges t ions may be made f or 
improvement s, new equipment purchased , new techniques 
applied . The " t rees " are many . But  t he ques t ion o f  
t he f ores t remains ,  "How does t he pianis t fee l  abou t  
being a pianis t ? "  I t ' s  eas y  t o  mis s  t he f ores t f or t he 
t rees . 
Or perhaps you have wi t ne s s ed a portray a l  o f  t his 
c l iche on t he fie l d where a Lit t l e League baseb a l l  g ame 
is being p l ayed . Chi l dren are c l ad in mat ching 
unif orms . V ariou s  rou tines are f ollowed by c o a che s  and 
p aren t s  as t hey p l ay t heir pers pec t ive ro l es . Some 
chi l dren ex ce l ,  s ome ho l d  t heir own, o t hers h ave 
dif f i cu l t y .  The rea s ons f or t his varied a chievemen t 
are numerou s ; t he t rees are many . B u t  wha t abo u t  t he 
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ques t i on o f  t he f o res t ?  "How d o e s  t h e  c h i ld f e el abou t  
play i ng o n  a L i t tle L e ague t e am?" 
the f o r e s t  f o r  t he t r e e s . 
I t ' s  e a s y  t o  m i s s  
The s ame i de a  holds t r u e , t o  a c e r t a i n  e x ten t , 
when ex am i n i ng c h i ld r en a s  w r i t e r s .  Ther e i s  no doubt 
t ha t  i t  i s  i mpo r t an t  f o r  c h i ld r en to be  i nvolved in t he 
w r i t i ng p r o c e s s .  The r e s e a r ch i s  abundan t i n  � e g a r d  t o  
analyz i ng v a r i ous a s p e c t s  o f  t h e  w r i t i ng p r o c e s s , 
explo r i ng c e r t a i n  t ea ch i ng t e chn i qu e s , and d e t e rm i n i ng 
t h e  i nfluen c e  o f  pee r s  and teache r s  on a s t udent ' s  
w r i t i ng per f o rman c e . Resear cher s have even looked i n t o  
wha t mo t i va tes s t ud en t s t o  w r i te ,  how t hey respond t o  
f r u s t rat i on ,  and how t hey d e al w i t h w r i t i ng 
app r ehens i on .  The t r e e s  a r e  many and var i ed. B u t  t h e  
qu e s t i on o f  t h e  f o r e s t  h a s  b een a s k e d  b y  ver y  f ew .  
"H ow does  t h e  ch i ld feel abou t  b e i ng a w r i t e r ? "  
easy t o  m i s s  t h e  f o r e s t  f o r  t h e  t r e e s .  
I t ' s  
Th e pur po s e  o f  t h i s s t udy i s  t o  s u rvey a g r oup o f  
t h i r d- g r ad e  s t uden t s and a g r oup o f  s i x t h- g r ade 
s t uden t s  i n  o r d e r  t o  i nves t i g a t e  and c omp a r e  t he i r 
w r i t i ng a t t i t ude s . 
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Purpose 
1 .  W h a t  p erc ent age o f  t h e  t h i rd-grade s t udent s who 
w er e  s urv eyed h a v e  e i t her a p o s i t i v e  or a 
negat i v e  wr i t i ng a t t i t ud e ?  
2 .  What percen t ag e  o f  t h e  s i x t h- grad e s t uden t s who 
w ere s urv eyed have  e i t h er a p o s i t i v e  or a n e g a t i v e 
wr i t i ng a t t i t ud e ?  
3 .  I s  t here a s t a t i s t i c a l l y  s i gn i f i c an t  d i f f eren c e  
b e t w e en t he wr i t i ng a t t i t ud e s  o f  t h e  t h i rd-grad e 
s t uden t s who w ere s urv eyed and t h e  s i x t h- grade 
s t uden t s  who w ere s urv eyed? 
N e ed f or the  
"Ch i l dren l e arn t o  wr i t e  by wri t i ng, no doubt 
about t h a t " ( Fu eyo , 1 9 8 9 , p. 1 4 5 ) . R e s e archers hav e 
sp ent much t ime and e f f ort e x am i n i ng ways i n  wh i ch i t  
i s  b e s t t o  t e ach wr i t i ng, analyz i ng t h e  re l a t i on s h i p s  
b e t w een s t ud en t s and t ea ch ers , c on s i der i ng t h e  i s s u e s  
i nvo l v ed i n  re c e i v i ng f e edback o n  wr i t t en work , 
d i s s e c t i ng t h e  wri t i ng pro c e s s  i n t o  p art s and t hen 
s e ek i ng to i n t egra t e t ho s e  p art s back i n t o  a who l e .  
The re s e arch on t he wr i t i ng pro c e s s  i s  e x t ens i v e  and 
i mport an t. Much c an be l e arne d  by t h e  wea l t h of wha t  
h a s  b e en exam i ned i n  t he p a s t .  
Y e t  t h e  f ac t  rema i ns t h a t  i f  t here i s  c o n c ern 
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Questions 
StuQ;v 
abo u t  ch i l d ren l ea r n i ng t o  w r i t e ,  t hen i t  m i gh t  
be benef i c i a l and ·cer t a i n l y  f as c i na t i ng ,  t o  beg i n  
w i t h t he c h i l d r en t hems e l ves. How does t he c h i l d  fee l  
abou t  be i ng a w r i t er , and i s  t here a s i gn i f i c an t  change 
i n  t h a t  a t t i t ude as c h i l d r en g r ow o l der and make t he i r 
w ay t h r ough t he edu c a t i on a l  s y s t em? Per haps i t  m i gh t  
p r ove u se f u l  t o  answer t hese ques t i on s  b y  a s k i ng t ho s e  
who wou l d  know bes t , t he ch i l d r en. 
Def i n i t i on o f  Terms 
At t i t ude I n  th i s  s t udy , W r i t i ng A t t i t ude w i l l  
be def i ned a s  t he s co re o b t a i ned on the L i nn 
W r i t i ng A t t i t ude Sc a l e  (W. A. S. ) . 
Po s i t i ve A t t i t ude I n  t h i s s t udy, a p o s i t i ve 
w r i t i ng a t t i t ude w i l l  be def i ned a s  a s c o re o f  6 1  o r  
g reater o n  t he W . A. S. 
At t i t ude I n  t h i s s t udy , a neg a t i ve 
w r i t i ng a t t i t ude w i l l  be def i ned a s  a s c o re wh i ch i s  
l es s  t han 3 9  on t he W. A. S. 
L i m i t a t i ons o f  t he 
The f o l l ow i ng l im i t at i on s  serve t o  r es t r i c t t he 
gener a l i za t i on o f  t he c o n c l us i on s  and i mp l i c a t i on s  o f  
t h i s s t udy t o  d i f feren t  g r oups and s i t u a t i on s .  
1. The s amp l e  popu l a t i on u sed t o  deve l op t he 
r e l i ab i l i t y and va l i d i t y  d a t a f o r  t he W. A. S. 
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Writing 
Writing 
Negative Writing 
Study 
w a s  c ollege aged e l ementary edu c at i on ma j ors 
who were predom i nantly f emale. 
2. I n  th i s  study , the researcher altered the word i ng 
o f  s ome o f  the statements o f  the W. A. S. s o  th at 
they would be understandab l e  to elementary 
students . 
3.  The s amp l e  popu l at i on of  th i s  study w a s  der i ved 
from s uburban p ubl i c and pr i v ate s cho ols i n  
western New York. 
4 .  There were no data co l l ected regard i ng t he gender 
or s pec i f i c  age o f  the p art i c i p ants i n  th i s  s tudy. 
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Chap t e r  I I  
Revi ew of t h e  Li t e r a t u r e 
I n t r odu c t i on 
"Chi l d r en l earn t o, w ri t e  w r i t i ng , no doub t 
----- -�-- --·- -·--
abou t t h a_!�' ( Fu e��' _p ._!_�_5 )_� Bu t t h e  r e s ea r ch 
whi ch de a l s  wi t h  t h e  t opi c of w ri t i ng i s  a s  v ar i ed and 
e x t ensi v e  as t ha� s t a t ement i s  s hor t and s i mp l e .  I f  
chi l dr en l e a r n  t o  w ri t e  by w ri t i ng t hen when , and how , 
and whe r e  t o  b egi n a r e k ey que s ti ons for r e s e a r ch e r s  
and t e a ch e r s  a l i ke . S i n c e  i t  i s  t h e  chi l d r en who a r e 
i nvo l v ed i n  doi ng t h e  �ri t i ng , i t  s e ems r e a sonab l e t o  
mai n t ai n  t h e  focus o f  t h e  r e s e a r ch on t he chi l d r en 
t h ems e l v e s . 
The of 
Many r e s e a r che r s  s ugg e s t t h a t  w ri t i ng 
( Ei sn�r , 1 9 8 2 ; Emi g , 1 9 8 3 ) .  The s e  s ame r e s e a r ch e r s  
s t a t e t ha t  t e a ch e r s  wou l d  do b e s t  t o  " • • •  abandon t he 
uni moda l  app roach t o  w r i t i ng and s how f ar g r e a t e r  
g en e rosi t y  i n  t he wi d t h  of w ri t i ng i nvi t a t i on s  t o  a l l 
s t ud en t s" ( Emi g , 1 9 8 3 , p .  4 6 ) . Ac cor di ng t o  Fueyo ' s 
{1 9 8 9 )  ob s e r v at i on s  i n  a N ew H amp s hi r e  e l emen t a r y  
s choo l c l as s room , some o f  t h e  s t ud en t s w e r e  qui t e  r e ady 
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Beginning Writin'L 
t o  r e s pond t o  t hi s  uni moda l a pp r o a c h . How e v e r , a t  
l ea s t one o f  t h e  s t uden t s  s e emed t o  b e  e xp r e s si ng t h e  
i d e a  t ha t  i t  w a s  no t n e c e s s a r y  f o r  hi m t o  pu t hi s 
t hough t s  i n t o  w ri t i ng .  He w a s  p e r f e c t l y  c on t en t  t o  
d r aw e l abo r a t e i l l us t r a ti ons o f  ai r p l an e s  and t o  
c on s t ruct  p ap e r  ai r p l ane s  a s  a t angi b l e dimen s i on t o  
a c c ompany hi s pi c tur e s  and di ag r ams . Fueyo ( 1 9 8 9 )  
r ai s e s  an i n t�r e s t i ng i s s ue by s t at i ng : 
S o  what w a s  t h e  p r o b l em? Th e r e  w a s  
non e  - un l e s s  w e  c r e a t ed i t  b y  mo l di ng 
t hi s  chi l d  i n t o  one o f  our v e r si on s  o f  
th e  w ri t i ng p r o c e s s. Onc e  w e  u s e d  hi s 
n e eds - t o  cons t ru c t  mod e l s  and mo v e  
t h r ough t h e  e xp e ri enc e  i n  t h e  w ri t i ng 
cla s s r o om - h e  i ni t ia t ed p ri n t  when h e  
f e l t  a n e e d  f o r  i t .  ( Fueyo , 1 9 8 9 , p .  1 4 3 ) 
Fueyo ( 1 9 8 9 )  do e s  no t p r e s ume t o  s ay t ha t  such a 
me t hod i s  t o  b e  us e d  f o r  e ach c hi l d  i n  e v e r y  
c l a s s r o om , but s h e  do e s  i ndi c a t e  t ha t  a s  educ a t o r s  
t h e r e  i s  a n e ed t o  e xp l o r e  new di r e cti ons wi t hi n  t h e  
w r i ti ng c l a s s r o om . T h e  f un'dam en t a l  i s s u e  b ehi nd h e r  
r e s ear ch i nvi t e s t e a ch e r s  t o  consi d e r  mo r e  s e ri ous l y  
t h e r o l e  whi ch t he chi l d  play s i n  t h e w ri t i ng p r o c e s s  
i t s e l f. A c c o r di ng t o  B r and ( 1 9 8 7 ) , t h e  r e s e a r ch on t h e  
w r i t i ng p r o c e s s  mus t  e x ami n e  t hi s  r o l e f r om bo t h  a 
cogni t i v e  a s  w e l l a s  an a f f e c ti v e  viewpoi n t . B r and 
c on c l ud e s  by s t a t i ng: 
Hi s t o ri c a l l y ,  t h e  field o f  c ompo s i t i on 
l oo k e d  fi r s t  a t  t h e  what  o f  w ri t i ng ,  
7 
' 
t h e  p r odupt . Ov e r  t h e  l as t  t wo d e c a d e s , 
i t  h a s  add ed t h e  how of w r i t i ng , t h e  
p r oc e s s . I t  fol l ow s  t h a t  t h e  fi e l d  l ook 
n e x t  a t  t h e  why of  w r i t i ng , a f f e c ti v e  
qon t ent and mot i v a t i on .  Und e r s t andi ng 
t h e  col l abo r a t i on of emo t i on and cogni t i on 
i n  w r i t i ng i s  bot h  fundamen t a l  and f a r­
r e achi ng .  I t  i s  in cogni t i on t h a t  i d e a s  
make s ens e .  Bu t i t  i s  i n  emoti on t ha t  t hi s  
s en s e  fi nds v a l ue . ( Br and , 1 9 8 7 , p .  4 4 2 ) 
At t i t ud e  
M any r e s e a r ch e r s  expr e s s  t he i d ea t h a t  t he w r i t i ng 
p ro c e s s  i s  c l os e l y  l i nk ed wi t h  t h e  con c e p t  of  l e a r ni ng . 
Co l l i ns ( 1 9 8 5 )  s umm a r i z e s  t h e  r e s e a r ch of Emi g ( 1 9 7 7 ) , 
H awk e s  ( 1 9 6 7 ) , and M a c rori e ( 1 9 7 0 ) by s ayi ng :  
. � . for i t  i s  t h r ough w ri t i ng , p a r t i cul a r l y  
t h r ough e xp r e s si v e , r e f l e c t i v e ,  o r  p e r son a l  
w ri t i ng ,  t h a t  s t udent s pegi n t o  h e a r  tqei r 
i n� e r  voi c e s , b egi n t o  di s cov e r  and d ev e l op 
t hei r own w r i �i ng voi c e s , begi n t o  e�o l v e  
t h ei r p e r son a l  p r os e s t y}e s , begi n  t o  gi v e  
o r d e r , s ens e , and me ani ng t o  t hei r l i v e s , 
and b egi n t o  l e a r n . ( Co l l i ns , 1 9 8 5 , p . 4 8 )  
Howev e r , s tuden t s a r e not r e s t ri c t ed t o  l e a r ni ng on l y  
t h e  s t ep s  a�� p r ocedu r e s  whi ch a r e  i nvol v ed i n  t h e  
"" 
w r i t i ng p r o c e s�� The con c ep t  of w r i t i ng a t ti tude i s  
���� t hought to  be l e a r�eg as �al l . Li nn ( 1 9 8 9 )  
s t a t e s , "Th e  a t t i t ud e_con c�p t i s  a J..�Jtr::_n.eiL.on.e. 
A t t i t ud e s  don't j u s t h app en; t h ey evol v e" ( Li nn ,  1 9 8 9 , 
p . 1 ) . 
Ov e r  the p a s t 5 0  y e a r s of a t ti tude r e s e a r ch ,  
v ar i ou s  d e f i ni t i ons for t he p s y cho l ogi c a l  cons t ru c t  of  
8 
a t t i t ude h a v e  b e en of f e r ed .  M any r e s e a r ch e r s  h av e come 
to the conc l us i on that  t o  d e f i n e a t t i t ud e  i s  t o  i nvo l v e  
some t yp e  o f  a n  ev a l ua t i on p roc e s s . S e e i ng a n e ed t o  
s t udy s p e c i f i c a l l y  w r i t i ng a t t i tude and i t s  
me asur emen t , L i nn ( 1 9 8 9 )  d e s i gned a r e l i ab l e ,  v a l i d  
L i k e r t - t yp e  s c a l e wh i ch m e a sur e s  t h r e e  f ac t or s of  
w r i t i ng a t t J t �d e : con t e x t , p r oc e s s ,  and ev a l ua t i on .  
The t h eor e t i c a l  r a t i ona l e  b eh i nd L i nn's s c a l e i s  
bas ed on t h e  Soc i a l L e a r n i ng Theory of  a t t i t ud e  chang e . 
L i nn summar i z e s  t h e  r e s e a r ch of  Z i mb a r do ,  Ebb e s en ,  and 
M a s l ach ( 1 977 ) to e xp l a i n  t h i s p a r t i cu l a r  t h eor y :  
Th i s  t h eory i s  bas e d  on t h e  a s s ump t i on 
t ha t  a t t i t ud e s  a r e s h ap e d  by s i t u a t i on a l  
i nf l uenc e s  and t h a t  t h e r e  i s  a con t i nuous 
and r e c i p r o c a l  i n t e r ac tion among a p e ; son ' s 
behav i o r , t hought� , exp e c t a t i ons , and s o  
for t h ,  and t he env i r onmen t a l  con s equ en c e s  
o f  r e s u l t i ng behav i o r . ( L i nn ,  1 9 8 9 , p .  8 )  
The r e for e ,  t o  d e f i ne w r i t i ng a t t i t ud e , and t o  b e  
ab l e  to measur� i t ,  one mus t  l i k ew i s e v i ew w r i t i ng 
a t t i t ude a s  a cons t ru c t  w h i ch i s  l ea rned , shaped , and 
e v e r - ch ang i ng .  I t  s e ems be s t  t o  de f i n e  w r i t i ng 
a t t i t ude i n  t e rms of how i t  i s  d ev e l op ed and me asur ed , 
r at he r  t h an a s  a s t agnan t , quan t i t at i v e  con c e p t  a l on e . 
L i nn nar row s  t h e  S oc i a l L e a r n i ng Theory of A t t i t ud e  
change t o  dev e l op a wor k i ng d e f i n i t i on of  w r i t i ng 
a t t i t ud e  when h e  s t a t e s t h a t , " . • .  a p e r son's a t t i t ude 
about w r i t i ng i s  shaped by con s t an t  and r e c i p roc a l  
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i nt e r a ct i on betw e en th e p e r son ' s w r i t i ng b ehav i o r  and 
th e env i ronmental  con s equen c e s  of that behav i or "  ( L i nn ,  
1 9 8 9 , p .  9 ) . 
Betw e en Att i tud e and 
Behav i o r  
Just as  the r e  e x i sts a c l os e and i ntr i gu i ng 
r e l at i onsh i p  betw e en th e gene r a l  con c epts of att i tude 
and behav i o r , th e s ame r e l at i onsh i p  ho l d s t r u e  when 
stud i e s a r e  made of  the s e  con c epts a s  th ey p e rta i n  
s p e c i f i c a l l y  to w r i t i ng .  
I n  a d i s cu s s i on of the w r i t i ng behav i or s  of s en i o r  
h i gh s choo l stud ents , S ta l l a r d  ( 1 9 7 4 ) expr e s s e s th e 
i de a  th at , "E s s ent i a l l y ,  the comp l e x que s t i on of what 
happens when good w r i te r s  attack a w r i t i ng task  r ema i n s  
unan s w e r ed" ( Sta l l a r d , 19.7 4 , p .  2 0 6 ) . How ev e r , i n  h i s 
study , Sta l l ar d  attempts to ana l yze th e b ehav i o r  of  a 
group of "good" s en i or  h i gh s choo l s tudent w r i te r s  ( a s 
d ete rm i n ed by th e S TEP E s s ay W r i t i ng T e st ) . H i s  
con c l us i ons d i v i d e the w r i t i ng b ehav i o r s  of h i s  
s ub j e cts i nto fou r g en e r a l  c ategor i e s :  th e amount of 
t i me s p ent on a w r i t i ng task , the amount and natu r e  of 
�ev i s i ons wh i ch a r e  mad e , the tendency to s top and 
r e r e ad what has  b e en w r i tten , and the ab i l i ty to w r i t e 
w i th a c l e a r  pu r pos e i n  m i nd . Sta l l ar d  f i nd s  that 
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thos e stud ents who a r e  good w r i te r s s p ent mor e t i me 
comp l eti ng thei r w r i ti ng tas k s , make mor e s i ngl e wor d  
r evi si ons and s i gni f i c ant ch ang e s  w i thi n p a r ag r aph s , 
f r equent l y  stop w r i ti ng i n  o r d e r  to r e r e ad wh at th ey 
hav e a c comp l i s h e d  up to th at poi nt ,  and fi n a l l y ,  a r e  
ab l e  to e xp r e s s  that they thought about th e pur pos e of 
thei r wr i ti ng b e for e b egi nni ng to w r i t e  and dur i ng th e 
w r i t i ng p r oc e s s  i ts e l f  ( Sta l l a r d ,  1 9 7 4 ) .  
Even though Sta l l a r d ' s r e s e a r ch d e a l s on l y  wi th 
the behavi o r s  e xhi bi ted by good w r i te r s , .hi s f i n a l  
con c l u s i on s  s t i l l  s e em to tur n  i nw a r d :  focusi ng b a c k  on 
the w r i t e r  r ath e r  th ah mer e l y  d e fi n i ng b eh av i o r s a s  h e  
state s :  
• . •  wr i t i ng may i n  i ts e l f  b e  an a ct of 
p e r c epti on con c eptua l i zati on. The w r i te r  
f e e l s the n e e d  to tak e note o f  what i s  
evo l vi ng on the page , to exp e r i en c e  i t  
for Such exp e ri en c e  m i ght 
i n f l ue n c e  th e w r i te r ' s  p e r s p e cti v e  of th e 
m e s s ag e  and e x e rt s om e  control  ov e r  what 
com e s  n ext. ( Sta l l a r d , 1 9 7 4 , p. 2 1 8 )  
Th i s  act of con c eptua l i zi ng p e r c ept i on s , o r  h avi ng 
w r i ti ng atti tude s  r e l ate di r e ct l y to w r i ti ng b ehav i or s ,  
i s  not mer e l y  l i m i ted to the w r i ti ng expe ri enc e s  of 
s eni or hi gh s chool s tudents. Re s e a r ch e r s  tend to fi nd 
a pos i ti v e  r e l at i onshi p b etwe en w r i ti ng att i tud e s  and 
w r i ti ng behavi or s i n  e l ement a r y  s tudents as w e l l ,  
e s p e ci a l l y  i n  the l ow e r  e l ementa r y  g r ad e s. S hook , 
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himself. 
Mar r i on and O l l i l a ' s ( 1 9 8 9 )  r e s e a r ch s how s t h i s 
r e l at i ons h i p  w i th 1 0 8  c h i l d r en i n  G r ad e  1 and G r ade 2 
i n  B r i t i sh Col umb i a .  Th e i r r e s e a r ch us e s  a sur v ey of 
op en- ended i n t e r v i ew que s t i on s  and t h e i r  d a t a a r e 
ana l yzed de s c r i p t i v e l y .  The i r  con c l us i on s t a t e s :  
The a t t i t ud e s  of t h e s e  G r ad e  1 and 
'G r ad e  2 ch i l dr en w e r e pos i t i v e .  They 
unde r s t ood that w r i t i ng i s  i mpor t an t  for 
many r ea sons . . • .  They obs e r v ed o t h e r  w r i te r s  
and w e r e  ab l e  t o  p e r c e i v e t h e i r  own 
s t r eng t h s  and w eakn e s s e s i n  t h e  w r i t i ng 
p roc e s s . They en j oy e d  w r i t i ng and had 
mu ch mor e  i n forma t i on to t each us abou t 
l e a r n i ng t o  w r i t e  t han w e  cur r en t l y  h av e . 
The s e  f i nd i ng s  i nd i c a t ed t ha t  ch i l d r en ' s 
v i ewpo i n t s a r e  c ruc i a l  i n  unde r s t and i ng how 
young w r i t e r s  d ev e l op .  ( �hook , Mar r i on , 
O l l i l a ,  1 9 8 9 , p .  1 3 7 - 1 3 8 )  
McPh i l l i p ' s  ( 1 9 8 5 )  r e s e a r ch s how s s im i l a r pos i t i v e  
f i nd i ng s  w i t h  f i f t h - g r ade s tud ent s .  H e r  r e s e a r ch i s  
b a s ed on a c l as s room p r of e c t  i nvol v i ng s ev en s t ud en t 
w r i t e r s . S h e  p rov i de s  quo t e s  f r om t h e s e  s t uden t s wh i ch 
s how how t h e  b eg i nn i ng s  of  a pos i t i v e  "w r i t e r ' s  
con s c i en c e" a f f e c t  t h e  d e c i s i on s  wh i ch a r e made i n  t h e  
w r i t i ng p roc e s s . 
I w an t  t he r e ad e r  t o  come i n s i de my 
s to r y  and f e e l  t h ey ' v e b e en somewh e r e .  
( Ar i s t a )  
I t r y t o  hook my s e l f .  That mak e s  m e  
f e e l  comfor t ab l e w i t h wha t  I w r i t e .  
( V i cky ) • • •  
My k i nd of w r i t i ng i s ,  I t r y t o  put 
my f e e l i ng s  i n  c e r t a i n  ways t h a t  s how 
t h e  po i n t of me . I a l w ay s  t h i nk how I 
w i l l  r e a c t  t o  my own wor d s; I w an t  t o  
show who I am . ( Ru t h )  . . •  
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I do a l o t  o f  t hi nki ng abo u t  t he r ead e r , 
but I put  mys e l f  fi r s t . I f  i t  s a t i s fi e s  
s omeone e l s e but no t me , t h en i t ' s  s ti l l  
n o t  good . I am i nf l uenc ed wi t h  w ri t i ng. 
( Emi l y )  
( M c Phi l l i p s, 1 9 8 5 , p .  6 1 8 )  
S o l s k en's ( 1 9 8 5 )  c l as s r o om r e s e a r ch p r o vi d e s  
add i t i onal  i ns i gh t  i n t o  t h e  r e l ati onshi p  b e t w e en 
w r i t i ng a t t i t ud e s  and behavi o r s  among fi r s t - g r ad e  
s t udent s .  A s  a p a r t i ci p an t  obs e r v e r  i n  a fi r s t -g r ade 
c l a s s r o om ,  S o l s k en's r e s e a r ch i n c l ud e s  hi gh l i gh t s  f r om 
t h e  l e ar ni ng bi ogr aphi e s  o f  f ou r  fi r s t - g r ade s t uden t s 
a s  t h ey i n t e r ac t  wi t h  t h e  t ex t s  o f  v a ri ous pub l i s h ed 
au t ho r s  and u l timat e l y  be come au t ho r s  t h ems e l v e s. 
S o l s k en ' s s umma t i on of h e r  w o r k  shows  how the at t i t ude s 
o f  t h e  s t uden t s i nf l uenc e t h ei r w ri t i ng b ehavi o r s . 
W e  s aw t h a t  chi l d r en ' s mo ti v a t i ons and 
s e l f -p e r c ep ti ons as r e ade r s  and w r i t e r s  
w e r e  t h e  g r ound o f  m e ani ng maki ng and 
t hu s  of au t ho r s hi p .  The conn e c t i on s  
chi l d r en made t o  t ex t s  i n  r e adi ng and 
w ri t i ng w e r e  r e l a t ed t o  t h ei r mo t i v a ti on s  
and s e l f - p e r c e p t i on s , t hei r s t r a t egi e s  
and c omp e t en c e  wi t h  w r i t t en l anguag e . 
Chi l d r e� w e r e  au t ho r s  o f  t h ei r own 
l e a r ni ng . ( S o l s k en , 1 9 8 5 , p .  4 9 7 ) 
How e v e r , no t a l l c hi l d r en hav e s u ch a p o si t i v e  
r e l a t i onshi p b e t w e en t h ei r w ri t i ng a t t i t ud e s  and 
behavi o r s . Shook , M a r r i on and O l l i l a  ( 1 9 8 9 )  c omment i n  
t h e  i n t r odu c ti on o f  t hei r s t udy t h a t  "Re s e a r ch h a s  
s hown , • • •  t h a t  a s  w r i t i ng abi l i ti e s i mp r o v e  wi t h  age and 
experi en c e , s t udent s '  e n j oyment  o f  w ri ti ng d e c l i n e s" 
13 
( Shook , M a r r i on & O l l i l a ,  1 9 8 9 , p .  1 3 3 ) . M c L eod ( 1 9 8 7 ) 
p rov i d e s  a conf i rmat i on of t h e s e  f i nd i ng s  i n  h e r  
ob s e r v a t i on o f  col l eg e  f r e s hmen . 
Be l i ef s  a r e  conv i c t i on s  t ha t  a r e not 
n e c e s s a r i l y p rov ab l e .  Our s t uden t s 
com e  t o  u s  w i t h a g r e a t  many be l ie f s  
abou t w r i t i ng wh i ch d i m i n i s h t h e i r  
p e r c ep t i on of  t h e i r  own s k i l l s  a s  w r i t e r s .  
Some of t h e s e  a r e  gene r a l  cu l tu r a l  b e l i e f s : 
good w r i t e r s  do not s t rugg l e but w a i t  un t i l  
i n s p i r a t i on v i s i t s; w r i t i ng s k i l l s  equ a l  
e d i t i ng s k i l l s ; t h e  s t udy o f  grammar w i l l  
mak e you a b e t t e r  w r i t e r . But t hey 
a l s o come w i t h  b e l i ef s  abou t t h ems e l v e s  as 
w r i t e r s .  One i n t e r e s t i ng av enue of  e xp l or­
a t i on i s  the i s sue of l ocus of con t r o l  -
some s t uden t s p e r c e i v e  t he i r  s uc c e s s e s and 
f a i l u r e s  i n  w r i t i ng as con t r o l l ed by out s i de 
for c e s , s uch a s  l uc k  or t h e  t e a ch e r  ( an 
e x t e r n a l  l �c u s ) , wh i l e  ot h e r s  s e e  t h e  s am e  
r e s u l t s  a s  s t emm i ng f rom t h e i r  own 
c ap ab i l i t i e s ( an i n t e r n a l  l ocus ) . (M c L eod , 
1 9 8 7 , p .  4 2 9 )  
Though t h e  c au s e s  of a n eg a t i v e  w r�t i ng a t t i t ud e  
may v a r y , r e s e a r ch e r s  po i n t  ou t t h a t  s u c h  a n  a t t i t ude 
u l t i ma t e l y  a f f e c t s  w r i t i ng b ehav i o r . I n  f a c t , Da l y  and 
M i l l e r ( 1 9 7 5 )  d ef i n e  a h i gh l y  app r ehen s i v e i nd i v i du a l  
a s  on e who " • • •  w i l l  a vo i d  commun i c a t i on s i t u a t i ons or 
r e a c t  in s ome anx i ou s  mann e r  i f  for c ed i n t o  t h em 
b e c au s e  he for e s e e s  p r i m a r i l y nega t i v e  cons equen c e s  
f rom such engagemen t s "  ( Da l y  & M i l l e r , 1 9 75 , p. 2 4 3 ) . 
I n  a s t udy i nv o l v i ng 2 4 6  und e r g r adu a t e  s t uden t s  
who w e r e  enro l l ed i n  e i t h e r  b a s i c  o r  r emed i a l 
compos i t i on cour s e s , Da l y  and M i l l e r  ( 1 9 7 5 )  comp a r e  t h e  
14 
s ub j e c t s ' s cor e s  on t h ei r w ri t i ng appr eh ensi on m e a sur e 
wi t h  t h e  s ub j e c t s ' S Ar-ve r b a l  s cor e s . The r e s e a r che r s  
be l i e v e  bot h  s cor e s  t o  b e  r e l �t ed t o  t h e  s ub j e c t s' 
e xp e c t a t i on s  of s uc c e s s  in w riting a s  w e l l  a s  t h eir 
wi l l i ngn e s s to  t ak e  advan c ed cour s e s  in w r i ti ng .  D a l y  
and Mi l l e r ( 1 9 7 5 )  f i nd t h a t  w r i ti ng app r eh ensi on , a s  
d e t e rmi n ed �Y t h ei r w r i t i ng app r ehen s i on i n s t r umen t , 
cor r e l a t e s wi t h  t h e s e t wo v a ri ab l e s  si gni fi c an t l y  mor e 
t h an do t h e  s cor e s  ob t ai n ed f rom t he SAT . Da l y  and 
Mi l l e r  ( 1 9 7 5 )  con c l ud e : 
• • •  s t uden t s v o l un t ari l y  enrol l ed i n  
adv an c e d  w r i t i ng cour s e s  w e r e  s i gni fi c an t -
l y  l ow e r  t h an ot h e r s  on w ri t i ng app r eh en s i on . 
Thi s l ends s uppor t  t o  our sugg e s t i on abou t 
t h e  e f f e c t s  of app r eh epsi on . Not on l y  do 
hi gh app r eh ensi v e s  r epor t  an unwi l l i ngne s s  
t o  t ak e  mor e  cour s e  wor k  i n  wri t i ng , but 
i nd e ed t hey s e em to  i ndi c a t e t hi s  i n  t h ei r 
behavJor . ( Da l y  & Mi l l e r , 1 9 7 5 ,  p .  2 5 5 ) 
Fai g l ey ,  Da l y  ,and Wi t t e ' s  ( 1 9 8 1 ) r e s e a r ch 
i nvol vi ng 1 1 0 und e r g r aduat e  s tuden t s s how s t h a t  w ri t i ng 
appr ehension �s  d e t e rmi ned by t h e  D a l y-Mi l l e r w ri t i ng 
appr eh ensi on i n s t rument a f f e c t s  w ri t i ng comp e t ency and 
w ri t jng p e r forman c e .  Ei ght s t and a r di zed m e a sur e s  w e r e  
u s ed t o  a s s e s s  t h e  wri ti ng comp e t ency o f  t h e  
s ub j e c t � i n  t hi s  s t udy . On a l l but t wo o f  t he s e  
m e a s ur e s , t h e  s ub j e c t s  who w e r e  " hi gh app r eh ensi v e s "  
s cor ed l o� e r  t han t hos e who w e r e  " l ow app r eh ensi v e s " . 
F ai g l ey e t  a l . con c l ude t h a t : 
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App r ehension a l so p l ayed a s i gni fi c an t  
r o l e i n  w ri ti ng p e r formanc e .  Hi gh l y  
anxi ous w ri t e r s  p r odu c e d  e s s ay s  si gni fi c an t l y  
s hor t e r  and l e s s  synt a c ti c a l l y  "ma t u r e" 
or  "f l uent" t han t h ei r l ow - app r eh ensi v e  
coun t e r p a r t s . Th e s e  fi ndi ngs p r ovi d e  
i ns i gh t  i n t o  how wri t i ng app r ehen s i on 
may r e l a t e  t o  a c t ua l  w r i t i ng b ehavi or . 
( Fai g l ey ,  Da l y  & Wi t t e ,  1 9 8 1 , p .  1 9 )  
Wo l cot t and Buh r ' s  ( 1 9 8 7 ) r e s e a r ch on w ri ti ng 
a t t i t ud e s  i nv o l v e s  t h e  u s e  of a di f f e r en t  w ri t i ng 
a t ti t ude que s ti onnai r e .  Thi s i n s t r umen t  r e c ei v ed a 
r a t i ng of . 7 9 wi t h  t h e  P e a r s on P rodu c t  Momen t 
Cor r e l a t i on when a s s e s s ed for r e l i abi l i t y .  On t h e  
b a s i s o f  t hi s  qu e s t i onnai r e ,  1 0 0  und e rgr adu a t e s t ud en t s 
who had r e c ei v ed SAT s cor e s  be l ow 8 4 0  w e r e  l ab e l ed a s  
havi ng ei t h e r  a "hi gh" , "medi um" , or  " l ow" a t ti t ude 
t oward wri t i ng .  To d e t ermi n e the w ri t i ng grow t h  of 
t h e s e  s t uden t s the r e s e a r che r s  co l l e c t ed da t a  f r om p r e -
pos t  p e r forman c e s  on t wo m e a s u r e s , mu l t i p l e choi c e  
t e s t s  of edi ti ng s ki l l s and t i med expos i t o r y  e s s ay s . 
Whi l e  t h e  fi ndi ngs do not s how a si gni fi c an t  
r e l a t i onshi p  b e t w e en w r i t i ng a t t i t ude and i mp rov emen t 
on t h e  edi t i ng t e s t , t h e r e  i s  a si gni fi c an t  
r e l a t i onshi p  b e t w e en w ri t i ng a t t i t u d e s  and i mp r ov emen t 
on t h e  w ri t t en e s s ay s . Wo l cot t and Bur r s t at e :  
Thu s , s t uden t s  wi t h  v e r y posi ti v e  
w r i t i ng a t t i t ud e s  r e c ei v ed s i gni f i c an t l y  
hi gh e r  pos t - t e s t  e s s ay s cor e s  t h an di d 
t hos e wi t h  l ow w r i t i ng a t t i t ude s cor e s  • • •  
The s e  r e s u l t s  confi rm t h e  fi ndi ngs of  
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Da l y ,  M i l l e r , and o t h e r s  con c e rn i ng 
t h e  n e g a t i v e e f f e c t s  of  apprehens i on 
on w r i t e r s. For us , th e s e  r e s u l t s  
re i nf orc e  t h e  n e ed for bas i c  w r i t i ng 
t e achers t o  r e cogn i ze t h e  i mp a c t  
appreh ens i on may hav e on s t udent s i n  
basi c w r i t i ng c l a s s e s . (Wol cot t & Buhr , 
1 9 8 7 , p .  6 )  
Brand ( 1 9 8 7 ) e xp r e s s e s  a s i m i l ar d e s i re t o  s e e 
fur t her r e s e a r ch wh i ch wou l d  mak e know l e dg e  abou t t h e  
a f f e c t i v e proc e s s e s  of s t ud en t s av a i l ab l e .  S h e  s t a t e s 
t ha t  s t uden t s a s  w e l l  a s  t e a ch e r s  wou l d  f i nd s uch 
know l edg e t o  be u s e f u l . To r e i nfor c e  t h i s po i n t , s h e  
s umma r i z e s  t h e  work o f  Murray ( 1 9 7 8 )  by s t a t i ng :  
S t ud en t s s hou l d  know wh a t  t h e i r 
emot i on s  c an and c annot do dur i ng 
wr i t i ng . They s hou l d  be come f am i l i ar 
w i t h  t he emot i on a l  a s  w e l l  a s  i n t e l l e c t ua l  
c u e s  t h a t  t e l l t h em t h e y  are r eady t o  
do a numb er of t h i ng s  i n  b e t w e en. ( Brand , 
1 9 8 7 , p .  4 4 1 )  
I n  t h e  i n t r oduc t i on t o  h e r  re s e a r ch on t h e  
r e l a ti ons h i p  b e t w e en e xp r e s s i v e  w r i t i ng and read i ng 
comprehens i on ,  Co l l i n s  ( 1 9 8 5 )  s t a t e s t h a t  i n  ord er for 
l earning t o  be s i gn i f i c an t  i t  i s  i mp erat i v e  t o  k e ep t h e  
s t ud ent as  t h e  foc a l  po i n t . Wh i l e  her r e s e a r ch doe s 
not s p e c i f i c a l l y  i nvol v e  w r i t i ng a t t i tud e s , s h e  s t i l l  
manag e s  to c a p t ure t h e  e s s en c e  of  t h e  re l a t i on s h i p  
b e t w een a t t i t ud e s  and b eh av i o r  a s  s h e  ma i nt a i n s  h er 
focus  on t h e  c h i l d. S h e  s t a t e s :  
• • •  l ea r n i ng may be e i t he r  e f f e c t i v e  
or l e s s  than e f f e c t i v e ,  dep end i ng upon 
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i t s  si gni fi c an c e  t o  t h e  l e a r n e r .  L e s s  
e f f e c t i v e  l e a rni ng c an b e  as  
p e r p l e xi ng and me ani ng l e s s  a s  a l i s t  
o f  nons en s e  s y l l ab l e s  whi l e ,  i n  
cont r a s t , si gni fi c an t  o r  e xp e ri en t i a l  
l e a r ni ng r equi r e s p e r s on a l  i nv o l v emen t , 
i s  p e r v a si v e , and mak e s  a di f f e r en c e  
i n  t h e  b ehavi o r s  and a t t i t ud e s  o f  t h e  
l e a r n e r. Si gni fi cant l e ar ni ng mu s t  b e  
r eg a r ded a s  t h e  on l y  po s si b l e go a l  o f  
edu c at i on. ( Co l l i n s , 1 9 8 5 , p. 4 8 )  
S c a l e s  Us ed t o  M e a s u r e At ti t ude 
I n f o rma l S c a l e s  
Di f f e r en t  t e a c he r s  and r e s e a r ch e r s  d ev e l op v a ri ous 
i nf o rm a l  me t hods whi ch c an be u s ed t o  a s s e s s  t h e  
w ri t i ng a t t i t ud e s  o f  s t ud en t s . Dep endi ng o n  t h e  i n t en t  
o f  t h e  r e s e a r ch ,  s u ch i nf o rma l s c a l e s  and me t hods  c an 
b e  i n t e r e s t i ng and t hough t p r o v oki ng , a l t hough l a c ki ng 
in s t a ti s t i c a l  v a l i di t y and r e l i abi l i t y. Co l l i n s  
{1 9 8 5 )  a s k ed t h e  s t ud en t s i n  h e r  r e adi ng c o u r s e  t o  
w r i t e  fo r t en mi nu t e s  t o  e xp r e s s  how t hey f e l t about  
w ri ti ng . H e r  i n t en t  w a s  no t to  m e r e l y  a s s e s s  w r i t i ng 
a t ti t u d e s , but t o  mak e a r e s pons e t o  t he s e  a t t i t ud e s , 
a s  i n  a l e t t e r , whi ch w a s  t h en r e t u r ned t o  t he s t udent . 
M any r e s e a r ch e r s dev e l op o p en- end ed qu e s ti onnai r e s  
o r  c ondu c t  i nt e r vi ew s t o  i n f o rm a l l y  as s e s s  w r i t i ng 
a t t i t ud e s . Shook , M a r ri on & O l l i l a  ( 1 9 8 9 )  d ev e l oped an 
uns t r u c t u r ed s u r v ey of open-ended i n t e r vi ew qu e s t i on� 
t o  be  u s ed wi t h  fi r s t  and s e c ond-g r ade r s  i n  o r d e r  t o  
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s t udy p r i ma r y  ch i l d r en ' s con c ep t s  about w r i t i ng .  Th e i r  
dat a w e r e  r epor t ed de s c r i p t i v e l y  us i ng p e r c en t ag e s  and 
w e r e  a r r ang ed i n t o  t h r e e  c a t egor i e s :  t h e  s t uden t's  
p e r c ep t i on of t h e  gene r a l  pu r pos e for w r i t i ng ,  t h e  
s t udent ' s  p e r s on a l  p r efe r en c e s , and t h e  w r i t e r ' s  s e l f­
con c ept . B a r b i e r i ( 1� 8 7 ) p r ep a r ed a que s t i onna i re 
wh i ch was adm i n i s t e r ed t o  h e r  s ev ent h-gr ade mal e 
s t ud en t s. H e r  pu r pos e w a s  t o  d e t e r m i n e  why s ev en t h­
gr ade s t ud en t s w r i t e .  H e r  d a t a w e r e  a l s o r epor t ed 
de s c r i p t i ve l y  i n  a journa l i s t i c  t yp e  of nar r a t i v e , one 
ent ry for e a ch s t udent  who had b e en sur v eyed . C r en shaw 
( 1 9 8 5 ) us e d  i n forma l i n t e r v i ew s  w i t h k i nd e r ga r t en 
s t uden t s  i n  o r d e r  t o  d es c r i b e t h e  i nf l u enc e s  t h a t  
a f f e c t ed l i t e r acy w i t h i n  a k i nd e rga r t en c l a s s room . 
O t h e r  r e s e a r ch e r s  us e i nforma l sur v ey s  wh i ch 
i nclude some a s s e s sment of  a w r i t i ng a t t i t ud e  a s  a 
bas i s  for mak i ng a comp a r i son b e t w e en t wo i s su e s .  
J e f f e r y  ( 1 9 8 1 ) d ev e l oped a n  op en-ended que s t i onna i r e to 
be u s ed in comp a r i ng t h e  p e r c ep t i ons wh i ch t e a ch e r s  and 
s t ud ent s hav e r ega r d i ng t h e  w r i t i ng p roc e s s. H e  
r epor t ed h i s  da t a  d e s c r i p tiv e l y ,  us i ng d i r e c t  
quo t a t i ons and c a t egor i z i ng t h e  r e s pon s e s  o f  h i s 
sub j ec t s . Ra s i n s k i  and D e f o r d  ( 1 9 8 7 ) d ev e l op e d  a 
for c ed-cho i c e  que s t i onna i r e wh i ch w a s  used t o  a s s e s s  
s t udent s '  p e r c e p t i ons , i n t e r e s t s ,  and b ehav i or s  t ow a r d  
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wr i t i ng . Th e i r  dat a comp are t h e  wr i t i ng a t t i t ud e s  of  
t h i rd and fourt h-grade s t ud en t s  who were i nvol v ed i n  a 
b a s a l  r e ad i ng s er i e s  and a "trad i t i ona l "  wr i t i ng 
pro.gram to t hos e s t uden t s who were i nvol v e d i n  a "more 
i n forma l or op en app roach to l i t eracy edu c a t i on" 
( Ras i n s k i  & D e ford , 1 9 8 7 , p .  4 ) . 
O t h er re s e archers u s e  i nforma l l y d ev e l op ed s urv eys 
for t he sol e purpo s e  of a s s e s s i ng wr i t i ng a t t i t ude s . 
Wh i l e  th e s e  s urv ey s  may prov e u s efu l or i n t er e s t i ng 
to  the i nd i v i du a l  r e s e archer , t h ey are not 
s t a t i s t i c a l l y  re l i ab l e or v a l i d .  G i ordano ( 1 9 8 9 )  
dev i s ed h i s  own t oo l  t o  a s s e s s  t h e wr i t i ng a t t i t u d e s  of 
e l ement ary s t ud e n t s .  I n  h i s  " At t i t ude Tow ard Wr i t i ng 
I nv entory" s t uden t s  r e s pond to t en s t at ement s of 
pref eren c e  from wh i ch a cumu l a t i v e  s core d e t erm i n e s  
wh e t her t h e  s t udent h a s  on e o f  t hr e e  a t t i t ud e s  i n  
regard t o  wr i t i ng : pos i t i v e , m i x e d , or negat i v e  
( G i ordano , 1 9 8 7 ) . 
Another t ea ch er ,  McGu i re ( 1 9 8 8 ) , i nforma l l y  
a s s e s s e s  wr i t i ng a t t i t ud e s  from a s l i gh t l y  d i f f erent 
p ers p e c t i v e .  I n s t ead of as s e s s i ng s t udent a t t i t ude i n  
regard t o  t h e  wr i t i ng proc e s s  i n  i so l a t i on ,  s h e  
e x am i n e s  t h e  r e a c t i on of h er s t uden t s i mmed i a t e l y  a f t er 
t h e y  hav e b e en i nvol v ed i n  an i n- c l as s  wr i t i ng 
a c t i v i t y. M cGu i re h a s  a s er i e s  of que s t i on s  wh i ch s h e  
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p e r sona l l y  p r e�en t s to e a ch s t ud ent i n  h e r  c l a s s .  As  a 
r e s u l t of u si ng t hi s  i n formal s u r v ey ,  she  h a s  found 
t h r e e  c a t egori e s  of r e a c t i on s  to be exhi bi t ed by ·h e r  
s t ud en t s: "anxi e t y ,'! " euphori a , " and "norma l . " M cGui r e  
s t a t e s  t h a t  mos t of h e r  s t ud en t s exhi bi t a r e a c t i on 
whi ch f a l l s  somewh e r e  b e t w e en anxi e t y  and euphori a; 
whi ch i s  what s h e  r e f e r s  to as "norma l . "  
Forma l S c a l e s  
Whi l e  t h e  r e s ea r ch on w r i t i ng a t ti t ud e s  con t ai n s  
nume rou s examp l e s o f  i nforma l s c a l e s  u s ed t o  m e as u r e  
t hi s  cons t r u c t , t h e r e  a r e a l so some examp l e s o f  s c a l e s  
whi ch a r e  mor e  forma l i zed . Wo l cot t and Buh r ( 1 9 8 7 ) 
dev e l oped a qu e s ti onn ai r e  whi ch w a s  u s ed t o  m e a s u r e t h e  
wri ti ng a t t i t ud e s  of und e r g r aduat e s t udent s .  The 
r e s e ar chers p r ovi d e  i nforma t i on of the s c a l e' s 
r e l i abi l i t y ,  but  not hi ng i s  m e n t i on e d  abou t t h e  
s t a t i s ti c a l  v a l i di t y o f  t h e s c a l e .  B l ake ( 1 9 7 5 )  
d ev e l oped a s c a l e t o  meas u r e a t t i t ud e s  t ow ard w ri t i ng 
s ki l l s ,  v a ri e t i e s  of w ri t i ng ,  and t yp e s  of w ri t i ng .  
Onc e  agai n , t he r e  i s  i nforma t i on p rovi ded on t h e  
s c a l e ' s r e l i abi l i t y b u t  not on t h e  s c a l e's s t a ti s ti c a l  
v a l i di t y .  Emi g ,  a s  ci t ed by Ki ng ( 1 9 7 9 ) , d ev e l oped 
s c a l e s  whi ch wou l d  a s s e s s  the  w ri t i ng a t ti t u d e s  of bot h  
t e ache r s  and s t ud e n t s .  Agai n t h e r e  i s  no i nforma t i on 
21 
gi v en on t h e  v a l i di t y of ei t h e r  s c a l e ( Li nn , 1 9 8 9 ) . 
Pe rhaps t h e  mos t  common l y  known w ri t i ng a t ti t ude 
s c a l e i s  the on e d ev e l op ed by D a l y and Mi l l e r ( 1 975 ) . 
Thi s s c a l e w a s  ori gi na l l y u sed t o  meas u r e  wri ti ng 
app rehensi on i n  und e r g r adu a t e  s t udent s .  Res e a r ch 
p r ovi des i n forma t i on on t he s c a l e ' s s t a ti s ti c a l  
r e l i abi l i t y .  I n  addi t i on, "Da l y  and Mi l l e r's s c a l e  
appea r s  to h a v e  p r edi c t i v e  and f a c e  v a l i di t y" (Li nn, 
1 9 8 9 , p .  3) . 
Li nn ( 1 9 8 9 )  a l so has  devel oped a s c a l e t o  m e a s u r e  
w ri ting a t tit ude s . Thi s s c a l e  w a s  de t e rmi ned t o  b e  
bot h  s t ati s t i c a l l y  v a l i d and r e l i ab l e .  The s c a l e  
i nvo l v e s s ev en t e en s t a t emen t s whi ch t h e  s ub je c t  mu s t  
r e s pond t o  by s e l e c t i ng one of fi v e  choi ces : s t r ong l y  
ag r e e , ag r e e , und e ci ded/n e u t r a l , di s ag r ee ,  or s t rong l y  
di s agree .  As  a r e s u l t  of comp l e t i ng t h e  s u r v ey , t h e  
s ub j e c t  i s  p l a c ed int o  on e o f  t h r e e  c a t egori e s : t hos e 
who hav e a posi t i v e  w r i t i ng a t ti t ude , t hos e who h av e  an 
ambi v a l ent a t t i t ud e  t ow a r d  w r i t i ng ,  or t hos e who hav e a 
neg ati v e  wri t i ng a t ti t ud e . Whi l e  Li nn ' s  s c a l e w a s  
o r i gi n a l l y  dev e l oped and t e s t ed u s i ng unde r g r adua t e  
s t udent s ,  h e  w a s  ab l e  t o  app r ov e some s l i gh t  v a ri a t i on s  
i n  t he wor di ng o f  t h e  s t a t emen t s whi ch enab l e t h e  s c a l e 
t o  be.u s ed wi t h  e l emen t a r y  s choo l s t uden t s a s  w e l l .  
2 2  
The o f  T e a ch e r  At ti t ud e s  & Behavi or s  
The w r i t i ng a t t i t ud e s  of s t uden t s  a r e  i n f l u en c e d 
by nume rou s  for ces f r om wi t hi n  and wi t hou t . Y e t , 
c u r r en t  r e s e a r ch poi n t s t o  t h e  t e a c h e r  of  w ri t i ng as  
bei ng on e who h a s  a si gni fi c an t  i mp a c t  on s t uden t s ' 
a t t i t ud e s  and b ehavi or s .  I n  di s cu s s i ng t h e  r e s u l t s  of 
a s t udy whi ch s how ed t h a t  a c l a s s  i n s t r u c t ed t h r ough 
e xp e ri ent i a l l e a rni ng ( a non- cogni t i v e  p r o c e s s ) 
di s p l ayed twi c e  t h e  g r ow t h  i n  w ri t i ng ski l l s  a s  thos e 
i n  a cont rol  g r oup , Denman ( 1 9 7 8 )  s t a t e s: 
The pr�mi s e  behi nd t h e  u s e  of 
non - cogni t i v e  p r oc e s s e s  i s  t ha t  mos t 
of  wha t goe s on i n  any c l a s s r oom i s  
emoti ona l o r  a f f e c t i v e , r a t h e r  t h an 
cogni t i v e ,  and t h a t  t hi s  non- cogni t i v e  
compon ent o f  t h e  c l a s s room exp e ri enc e 
p r ofound l y  affe c t s  ev e ry s t uden t , e i t h e r  
enhan ci ng o r  i nhi bi t i ng hi s g r ow t h  and 
p e r forman c e .  And t hi s  i s  p a r t i c u l a r l y 
t r u e  i n  r e s p e c t  t o  t e a chi ng w r i t i ng . 
( Denman , 1 9 7 8 , p .  4 3 - 4 4 ) 
Numerou s  t e a ch e r s  gi v e  p e r son a l  t e s ti mony of  t h e  
i mpo r t an c e  of t h e  i n t e r a c t i on whi ch exi s t s  b e t w een 
t e a ch e r  and s t udent  a s  t h ey hav e wi t n e s s ed i t  wi t hi n  
t hei r own c l as s r oom o r  t h e  c l a s s r ooms of o t h e r s .  I n  
d e s c ri bi ng a w r i t i ng p r og r am whi ch c an be u s ed for poor 
r e ad e r s  and w ri t e r s , G a s ki ns ( 1 9 8 2 ) s umma r i z e s  by 
s t a t i ng , " Te a ch e r s , not t ex t book s , wor kbook s , o r  
s ki l l s h e e t s , ho l d  t h e  s e c r e t  t o  s t uden t  i mp r ov ement i n  
w ri t i ng" ( Gaski ns , 1 9 8 2 , p .  8 6 0 ) . J a ck son ,  Tway and 
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F r ag e r  ( 1 9 8 7 ) poi n t  out  t ha t  one o f  t h e  r e a s on s  t h a t  
s t uden t s r e s o r t  t o  p l agi a r i sm may b e  t h ei r f e a r  o f  n o t  
havi ng t h ei r own wo r k  bei ng w o r t hy o f  t h ei r t e ache r's 
a c c ep t anc e .  " • • •  t oo mu ch emph a s i s on t h e  w ri t i ng 
p r o du c t  o f t en mak e s  a chi l d  f e a r  tha t  hi s o r  h e r  own 
w o r k  i s  unwo r t hy • • • .  a t e a ch e r  mus t  r e c ei v e  a chi l d ' s 
w r i t i ng be f o r e commenti ng on i t " ( J ack s on , Tway & 
F r ag er ,  1 9 8 7 , p .  2 3 ) . 
J en s en ( 1 9 8 4 ) s t r e s s e s t h e  i mpo r t an c e  o f  s tudyi ng 
jou rna l s as an app r o ach to exp e ri enci ng s elf - aw a r ene s s. 
Hi s c l o s i ng s t a t emen t d r aw s  a t t en t i on t o  t h e  
r e l ati onshi p  ·b e t w e en s {udent s and t e ache r s . H e  s t a t e s 
th a t : 
• . •  by p r ovi di ng oppo r t uni t i e s  t o  
wi t ne s s  t h e  i n t e rn a l  s t r ugg l e s  of o t h e r s , 
edu c a t o r s  c an r emi nd s t uden t s  t h a t  w e  a r e 
i nd e ed mo r e  simi l a r t han di f f e r en t  - and 
t ha t  t hi s  f a c t  mak e s  c ommuni c a t i on i n  a l l 
i t s  f a c e t s  wo r t h s t udyi ng and s us t ai ni ng . 
( J en s en, 1 9 8 4 , p .  2 4 1 ) 
Nume r ous r e s e a r cher s e x ami ne t h e  i n t e r a c ti on whi ch 
o c cu r s  betw e en t h e  w ri t e r , a t e a c h e r , and t h e  f e edba c k  
whi ch a w ri t e r  r e c ei v e s . G e e's r e s e a r ch ( 1 9 7 2 )  s h o w s  
h o w  s t udent s a r e a f f e c t ed by p r ai s e ,  n eg a t i v e  
c ri t i ci sm ,  and an ab s en c e  o f  any c ommen t s . Hi s 
con c l u s i ons s how no si gni fi c an t  di f f e r en c e  i n  t h e  
qua l i t y  o f  wha t  i s  w r i t t en .  Howev e r , t ho s e  s t ud en t s  
who r e c ei v e  nega ti v e  c omment s o r  no commen t s  w ri t e  l e s s  
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t h an t hos e s t uden t s who r e c ei v e  posi t i v e  commen t s. The 
r e ci pi ent s of t h e  n e g a t i v e  commen t s or l a ck of comment s 
a l so di s p l ay mor e  n eg a t i v e  a t ti t ud e s  abou t t h e  w r i t i ng 
exp e ri enc e s  i nvo l v ed i n  t h e s t udy t han do t hos e 
s t ud en t s  who r e c ei v e  p r ai s e  ( G e e , 1 9 7 2 ) . 
Hi l l oc k s , J r . ' s ( 1 9 8 2 )  r e s e a r ch a l so exami n e s  t h e  
e f f e c t  o f  t e a ch e r  commen t s. Hi s s t udy doe s  not focus 
on s t uden t  a t ti t ude , but r a t h e r  on t h e  qu a l i t y  of the 
s t udent s '  w r i t t en wor k. H e  fi nds that  s hor t comment s 
wh i ch a r e  po si t i v e  and whi ch focus on a p a r t i c u l a r 
a s p e c t  of t h e  w ri t t en p roc e s s  c an be e f f e c t i v e  i n  
p r odu ci ng b e t t e r  qu a l i t y  f r om s t udent w ri t e r s  
( H i l l ock s , J r . ,  1 9 8 2 ) . 
Br i mn e r  ( 1 9 8 2 ) ci t e s nume rou s s t udi e s  whi ch gi v e  
con f l i c t i ng r e s u l t s  a s  t o  whe t h e r  posi t i v e  o r  n e g a t i v e  
commen t s  mak e a d i f f e r en c e  i n  s t udent s '  w ri t t en wor k. 
I n  o r d e r  t o  e l i mi na t e t h e  l i mi t a t i ons of many of  t he s e  
p r evious s t ud i e s, Brimn e r  condu c t ed h i s r e s e a r ch ov e r  
an ei ght w e e k  t i me p e r i od ,  whi ch i s  l ong e r  t h an t h a t  of 
many of t h e afor emen t i oned s t udi e s .  Br i mn e r ' s  wor k  
di vi d e s  e l e v en t h  and t w e l f t h-g r ade r s  i n t o  t wo g roup s , 
on e g roup r e c ei vi ng posi t i v e  r ei nfor c emen t ,  t h e  o t h e r  
g r oup r e c ei v i ng n e g a t i v e  r ei nfor c emen t . T h e  r e s u l t s  
s how t h a t  bo t h  g r oup s i mp r ov e  i n  t h e  conten t of t h ei r 
wri t i ng. How e v e r , t h e r e  i s  an ob s e r v ab l e di f f e r en c e  
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i n  t h e  a t t i t ud e s  of t h e  s t uden t s  a s  a r e s u l t of t h i s 
i n t e r ac t i on w i t h t e a c he r s . Br i mn e r  s t at e s t h a t , 
"S t udent s r e c e i v i ng n egat i v e  r e i nfor c emen t  w e r e  mor e  
ap t t o  r e s pond a f f i rmat i v e l y  t h a t  commen t s  on t h e  p ap e r  
made t h em f e e l  ang r y  w i t h  t h ems e l v e s" ( Br i mn e r , 1 9 8 2 , 
p .  5 9 ) . He con c l ud e s  by emph a s i z i ng t h e  i mpo r t an c e  of 
m a i n t a i n i ng a pos i t i v e  r e l a t i onsh i p  b e t w e en t h e  t e a ch e r  
and t h e  s t udent of  w r i t i ng .  
S t ud ents re c e i v i ng negat i v e c r i t i c i sm 
ov e r  a p e r i od of y e a r s may d e v e l op 
unh e a l t hy a t t i t ud e s  abou t w r i t i ng ,  abou t 
t h e i r  wor k , or wor s e  y e t , abou t t h em­
s e l v e s , wh i ch may b e  i r r ep a r ab l e .  
( Br i mn e r, 1 9 8 2 , p .  5 9 )  
El l i s  ( 1 9 8 8 )  s i mp l i f i e s B r i mne r's r e s e a r ch by 
form i ng a che ck l i s t  of ways i n  wh i ch ch i l d r en c an be 
encou r aged i n  t h e i r w r i t i ng .  E l l i s s t a t e s  t h a t  
t e a ch e r s s hou l d  u r g e  s t ud en t s to con t i nue w r i t i ng ,  u r g e  
t h em to t r y d i f f e r en t  s t y l e s , u r g e  t hem t o  r e ad ,  p rod 
t h em towa r d  r ev i s i on ,  and f i n a l l y ,  t e ache r s  shou l d  t e l l 
s t uden t s t h a t  t h e y  a r e  l ov ed r eg a r d l e s s  of wh e t h e r  t h ey 
w r i t e  or no t . Th i s  l as t  i t em on E l l i s's ch e ck l i s t  may 
s e em i n s i gn i f i c an t  and y e t ,  on c e  ag a i n ,  t e a ch e r s a r e  
r em i nded t h a t  i t  i s  not s u f f i c i en t  t o  m e r e l y  t h row an 
as sor tmen t of p ro c e du r e s  a t  a s t uden t  and e xp e c t  
s u c c e s s . When d e a l i ng w i t h ch i l d r en ,  i t  i s  i mpo r t an t  
t o  a c t u a l l y  d e a l  w i t h t h e  ch i l d r en .  
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A pub l i s h ed wri t e r  and i n s t r u c t o r  o f  p r o s p e c t iv e  
t eache r s , Fox's  ( 1 9 8 8 )  w ri t i ngs s ear ch f o r  an an swer t o  
t h e  qu e s ti on o f  why w r i t e r s  w ri t e. I n  h e r  pap e r  s h e  
t o o  mak e s  a l is t t o  be  u s ed b y  t eache r s  o f  w ri ti ng. 
Whi l �  h e r  l i s t  c on t ai n s  s e v e r a l  p r ac ti cal s ugg e s tion s , 
it i s  h e r  c on c l udi ng s t at ement whi ch s um s  up t h e  mai n 
i d ea o f  h e r  ar t i c l e .  I n  t hi s  s t at emen t , Fox di s p l ay s  
h e r  con c e r n f o r  bo t h  t h e  t each e r's and t h e  s t udent's 
p e r c ep ti on o f  t hems e l v e s  as t each e r s ,  l ea r n e r s , and 
w r i t e r s. S h e  w ri t e s : 
I _don't mi nd .i f you f o r ge t e v e r y t hi ng 
t hat I hav e w ri t t en i n  t hi s  pap e r  e x c e p t  
f o r  o n e  phras e :  " t o  a c h e  wi t h  cari ng." 
I f  w e  as t each e r s  ache wi t h  cari ng i t  
wi l l , p e r hap s , �e p o s s ib l e f o r  u s  t o  
c r eat e c l as s r o om c ommuni ti e s  wi t hi n  
s choo l communi t i es i n  whi ch wri t i ng 
ma t t e r s  b e cau s e  i t 's done f o r  r ea l  
reas ons by r ea l  w ri t e r s  who "ach e wi t h  
cari ng" f o r  a r ea l  r es pons e .  ( Fox , 1 9 8 8 , 
pp. 1 2 4 - 1 2 5. )  
Lee  ( 1 9 8 7 ) mi r r o r s  t hi s  p e r c ep t i on i n  h e r  pap e r  
which con t ai ns p e r s ona l r e f l e c ti on s  o n  t eachi ng a c l as s  
o f  unde rgraduat e p r e - t each e r s  o f  w ri t i ng. I n  t hi s  
c l as s , L e e  mode l s  t h e  e s t ab l i s hi ng o f  a p o si t i v e  
r e1a ti onshi p b e t w e en t each e r  and s t uden t s. I n  h'e r  
c ommen t s  on f u t u r e  i mp l i cati ons s h e  s t at e s : 
T each e r  t rai n e r s  shou l d  be conc e r n e d  
abou t  p r e - s e r vi c e  t each e r s '  at ti t ud e s  
t owar d  w ri t i ng s i n c e  t h e y  may be pas s ed 
a l ong t o  t h e  chi l d r en who wi l l  on e 
day be  i n  t h ei r c l as s r ooms. ( L e e , 1 9 8 7 , p . 1 3 )  
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U l t i mate l y ,  r e s ear che r s  s t r e s s  t h e  i mpo r t an c e  o f  
t h e  r e l at i onsh i p  be t we en t h e  t each e r  and t h e  s t ud ent i n  
o r d e r  t o  mo r e  f i n e l y  f o cus  at t en t ion o n  t h e  ch i l d's 
at t i t ude and gr owth a s  a wr i t e r . M cGu i r e ' s  ( 19 8 8 ) 
con c l ud i ng s t at emen t s i n  her c l as s r o om r e s ear ch on 
s t ud en t s '  r ea c t i ons t o  wr i t i ng deal  w i t h  t h e  i s s u e  o f  
t eache r - stud ent i n t e r acti on by c l ear l y  i l l u s t r at i ng 
t h i s f o cus on t h e  ch i l d .  S h e  s t a t e s :  
P s ycho t he r ap i s t s  hav e known f o r  a 
l ong t i me t hat br i ng i ng un cons c i ou s  
p r o c e s s e s and t houghts i n t o  t h e  
cons c i ou s  m i nd encourag e s  p ers ona l i t y 
i n t egr at i on and opens t h e  do o r  o f  s e l f­
d e v e l opment and g r ow t h  . . • •  Mak i ng t i m e  
f o r  s t uden t s t o  r e f l e ct o n  t h e i r  own 
d ev e l opment and g i v i ng t h em a f o rm i n  
wh i ch t o  do i t ,  i t  wou l d  s e em , h e l ps 
them t o  as s ume r e s pons i b i l i t y f o r  t h e i r  
own g r ow t h. Cr eat i ng mo r e  t i me f o r  
t each e r s  t o  obs e r v e  and r e f l e c t  on t h e i r 
s t ud ents' l earn i ng p r o c e s s e s and behav i o r 
encourage s s t udent ( and t each e r ) g r ow t h . 
(McGu i r e ,  1 9 8 8 , p� 3 6 )  
Th i s  g r ow t h  p r o c e s s  as a r e s u l t o f  obs e r vat i on ,  
r e f l e c t i on ,  and p e r s ona l i zat i on i s  en couraged and 
s uppo r t ed by nume r ou s  r e s ear che r s  d ea l i ng w i t h  var y i ng 
as p e c t s o f  the w r i t i ng p r o c e s s . When exam i n i ng t h e  
t op i c o f  wri t t en f l u ency , B r u t on and K i r by ( 1 9 8 7 ) are 
qu i ck t o  f o cus on t h e wr i ter  as an i n d i v i dua l i n  
add i t i on t o  o f f e r i ng s ugge s t i on s  f o r  s u c c e s s f u l  
t each i ng te chn i qu e s . They s t at e ,  "Though s u ch 
p r o c edu r e s  may wo r k  f o r  s ome s t ud en t s on s ome paper s, 
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not a l l s tudents thi nk ,  wor k ,  or  c r e a te a l i k e  • . •  " 
( B r u ton & Ki r by , 1 9 8 7 , p. 9 0 ) . Th e s e r e s ea r ch e r s  
� e xp r e s s  thei r opi ni on tha t  th e b e s t  me thods a r e thos e 
whi ch i nvo l v e  th e w r i t e r  a t  a p e r s on a l  l e v e l  so tha t  
th e w ri t e r  h a s  mor e  o f  a s en s e o f  con t r o l  and 
owne r s hi p .  B a r ry ' s  c a s e s tudy ( 1 9 8 5 )  s hows how a 
thi rd-g r ade s tudent who had a c hi e v ed a s en s e of  con t r o l  
i n  hi s r e adi ng b ehavi o r s  w a s  ab l e  to tr an s f e r  tha t  
s ame moti v a ti on a l  a t ti tude i n  or d e r  to app l y  i t  i n  new 
s i tuati on s  whi ch r equi r ed hi m to w r i te . 
Brook e ' s  r e s e a r ch ( 1 9 8 8 )  d e a l i ng wi th th e 
i n teg r a ti on of l i t e r a tu r e  and w ri ti ng i n  the w r i ti ng 
c l as s room a l so s tr e s s e s  the i mpo r tan c e  of  th e s tud ent 
taki ng own e r s hi p  in th e w r i ti ng p r oc e s s. I n  f a c t ,  
B r ook e ' s  r e s e a r ch goe s  beyond a s s umi ng own e r s hi p. 
B r ook e focu s e s  on the s tuden t ' s i d en ti ty a s  a w r i te r , 
and th e s tudent ' s  p e r c e p ti on o f  thi s i den ti ty . H a vi ng 
or gani zed a cour s e  of s tudy whi c h  enab l e s s tudents to 
focus on mod e l i ng th e i d en ti ty of a w r i t e r , B r ook e 
forms hi s con c l u s i on s  by s ta ti ng : 
To b e  e xp l or i ng why p eop l e w ri t e  
and to b e  t r yi ng to a c t  as w r i t e r s 
th ems e l v e s  w a s  mor e  wor thwhi l e  than 
i mi tati ng forms . • •  s tudents f e e l  th ey 
l e arn mor e  by i mi t a ti ng i denti ti e s  
r a th e r  than i mi t a ti ng forms o r  p r oc e s s e s . 
I mi t a ti ng an i d en ti ty gi v e s  s tudents 
a r e ason for the behavi o r  - the y  p e r c ei v e 
a mod e l  of  s omeone the y ' d  " l i k e  to b e  
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l i k e" , and t r y t o  copy i t . I m i t a t i ng 
a f o rm o r  p r o c e s s  i s  only a f o r c e d  
e x e r c i s e ,  d i v o r c ed f r om t h e  i d en t i t y 
and l i f e  o f  t he s t ud en t .  When 
s tpden t s p e r c e i v ed a "w r i t e r" a s  
s ometh i ng t hey w e r e  o r  wou l d  l i k e  
t o  be , t h e y  s t r o v e  t o  a c t  app r o p r i a t e l y . 
( B r o ok e , 1 9 8 8, p. 3 7 ) 
To "d i v o r c e" w r i t i ng f r om " t h e  i den t i t y  and l i f e  
o f  t h e  s t udent" i s  a f ut i l e  end e av o r  wh i ch w i l l  
i n ev i t ab l y  l ead t o  v e r y  l i m i t ed s u c c e s s. Gu i l bau l t 
s t a t e s t h a t , " • • •  c h i l d r en c anno t  l e av e t h e i r  l i v e s , 
l i k e  r a i n  bo o t s , a t  t h e  doo r t o  t h e  c l as s r o om t o  be 
r e t r i ev ed on t h e i r  way home" ( Gu i l bau l t ,  1 9 8 8, p. 4 6 4 ) . 
As  v i t a l  a s  i t  i s  f o r  t e a ch e r s t o  be  awa r e  o f  
s u c c e s s f u l  p r o c edu r e s  f o r  i ns t r u c t i on ,  a s  i mpo r t an t  a s  
i t  i s  f o r  c h i l d r en t o  " l e a r n  w r i t i ng b y  w r i t i ng ,'' 
r e s ea r ch a l s o  i mp l i e s t h a t  i t  i s  equa l l y  v i t a l fo r a l l 
p a r t i e s i nv o l v ed t o  r ememb e r  t h a t  i t  i s  e s s en t i a l t o  
f o cus on t h e  c h i l d's  p e r s on a l  p e r c e p t i on o f  h i m  o r  
h e r s e l f  a s  a w r i t e r.  P e rhaps  an e i gh t h - g r ad e  t e ache r 
s ums up t h i s i de a  mo s t  s u c c i nc t l y  when s h e  s t a t e s : 
Thu s , i n  o u r  f o rm e r  v i ew ,  t h e und e r­
l y i ng b e l i e f t ha t , i f  t h e  t e a ch e r  
d i d  t he r i gh t  t h i ng ,  t h e s t ud e n t  
wou l d  l e a r n  t h e  r i gh t  w a y  . • • •  Bu t i f  
w e  t h i nk o f  t e a ch i ng i n  a d i f f e r en t  
w ay , a s  l e ad i ng t h e  s t ud en t s t o  d i s co v e r y  
o r  gu i d i ng t hem t o  oppo r t un i t i e s f o r  
und e r s t and i ng , w e  m i gh t  i n s t e ad b e c ome 
mo r e  i n t e r e s t ed in  l e a r n i ng. To f i nd 
out  mo r e  abou t how s t ud en t s l ea r n , w e  
n e ed t o  i nv e s t i g a t e t h e  s t ud en t s - no t 
by t e s t i ng t h em ,  bu t by c onv e r s i ng ,  
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obs e r v i ng , q u e s t i on i ng ,  l i s t en i ng , 
and r ead i ng t h e i r  w r i t i ng. As  
c l as s r o om t eache r s ,  w e  ar e in  t he 
be s t  p o s s i b l e po s i t i on t o  do t h i s  
t yp e  o f  r e s ear c h. My b e l i e f i n  t h e 
i mpo r t an c e  o f  c l as s r o om i nqu i r y has 
l ed me t o  u s e  i t  • • • •  ( Warawa , 1 9 8 8 , p. 3 1 ) 
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Chap t e r  I I I  
D e s i gn o f  t h e  S t udy 
The pu r po s e  o f  t h i s s t udy i s  t o  s u r v ey a g r oup o f  
t h i rd-g r ad e  s t ud en t s  and a g r oup o f  s i x t h-g r ad e  
s t ud en t s  i n  o r d e r  t o  i nv e s t i g a t e and c omp a r e t h e i r  
w r i t i ng a t t i t ud e s . 
R e s e a r ch 
1 .  Wha t p e r c en�age of t he t h i r d- g r ad e  s t uden t s who 
w e r e  s u r v eyed hav e e i t h e r  a p o s i t i v e o r  a n eg a t i v e  
w r i t i ng a t t i t ud e? 
2 .  What p e r c en t ag e  o f  t h e  s i x t h- g r ad e  s t udent s who 
w e r e  s u r v e y e d  h a v e  e i t h e r  a p o s i t i v e  o r  a n e g a t i v e  
w r i t i ng a t t i t ude? 
3 .  I s  t he r e  a s t a t i s t i c a l l y  s i gn i f i cant  d i f f e r en c e  
b e t w e en t h e  w r i t i ng a t t i t ud e s  o f  t he t h i r d- g r ad e  
s t uden t s who w e r e  s u r v eyed and t h e  s i x t h-g r ad e  
s t uden t s who w e r e  s u r v eyed? 
Th e subje c t s  o f  t h i s s t udy w e r e  app r ox i ma t e l y  5 0  
s t ud en t s  d r awn f r om t wo t h i r d- g r ad e  c l as s r o oms and two  
s i x t h-g r ad e  c l a s s r o oms . To  e l i m i na t e the  po s s i b i l i t y 
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Questions 
Methodology 
Subject;t 
o f  hav i ng t h e  me t hod o f  i ns t r uc t i on af f e c t  t he r e s u l t s  
o f  t h i s s t udy , one o f  t h e  t h i r d-grade c l as s r o oms and 
one  o f  t he s i x t h-grad e  c l as s r o oms was l o cat ed i n  a 
s chool d i s t r i � t  wh i ch u s e s  Who l e  Language f o r  r ead i ng 
and w r i t i ng i n s t r u c t i on .  The o t h e r  t h i r d-grade and 
s i x th-grad e c l as s r o oms w e r e  l o cat ed i n  a s choo l 
d i s t r i c t wh i ch do e s  no t u s e  Who l e  Language f o r  r ead i ng 
and w r i t i ng i ns t ruc t i on .  A l l o f  t h e  c l as s r o oms w e r e  
l o cat ed i n  s ubu r ban s choo l s  i n  w e s t e r n  New Y o r k . 
Mat e r i a l s 
1 .  The W rit i ng A t t i t ud e  S ca1e ( W . A . S . ) d e v e l oped 
by L i nn ( 1 9 8 9 )  a s  a val i d  and r e l i ab l e s ca l e 
t o  be u s e d  t o  meas u r e w r i t i ng at t i t ud e s .  
2 .  On€ l e t t e r , add r e s s ed t o  t he t each e r , as a br i e f 
f o rm o f  i n t r oduc t i on and exp l anat i on c on t a i n i ng 
s ome s imp l e  i ns t ruc t i on s . 
3. One s tamp e d , s e l f -addr e s s ed env e l op e  i n  wh i ch t h e  
comp l e t ed s u r v e�s· w e r e  r e t u rned t o  t h e  r e s ear che r . 
4 .  One l e t t e r  o f  i n t r oduc t i on wh i ch was r ead t o  t h e  
s ubje c t s .  
Pr o c edu r e  
Th i s  s t udy was c ondu c t ed t h r o ugh t h e  d i s t r i bu t i on ,  
adm i njs t rat i on and ana l y s i s  o f  s ur v ey s  wh i ch w e r e  
d e s i gn ed by L i nn ( 1 9 8 9 ) . Each par t i c i pat i ng 
c l as s r oom r e c e i v ed a pac k e t  wh i ch i nc l ud e d  t h e  
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f o l l ow i ng mat e r i a l s :  
1. a l ette r  o f  i ntr oduct i on, exp l anat i on ,  and 
i n s t r u c t i on t o  t he t e a c h e r  
2. a s upp l y  of s u r v ey s  wh i ch w e r e  g i v en to the 
s t ud en t s 
3 .  a stamp ed, s e l f - addr e s s ed env e l o p e  i n  wh i ch 
t h e  c omp l e t ed s u r v ey s  w e r e  r e t u r n e d  
4 .  a l e t te r o f  i nt r oduct i on to th e studen t s 
Th e s e  p a cke t s  w e r e  g i v en t o  two t h i rd-grad e  and 
two s i xth-grade t e a ch e r s  i n  f ou r  s ubur ban s choo l s i n  
w e s t e r n  N ew Y o r k . S i n c e  t h e  n a t u r e o f  t h e  w r i t i ng 
p r ogram wh i ch w a s  be i ng u s ed may hav e had an e f f e c t  on 
the r e s u l t s  of the s u r v eys,  a c o un t e r  ba l an c e  was 
emp l oyed to el i mi nate th i s  pos s i b i l i ty .  Th e s u r v ey s  
w e r e  s ent t o  t wo c l a s s r o oms ( on e  p e r  grade l ev e l ) wh i ch 
u s ed a Who l e  Language app r o a c h  t o  r ead i ng and w r i t i ng 
i ns t r uc t i on and t o  t w o  c l as s r ooms ( one p e r  grad e  l ev e l ) 
wh i ch d i d  not u s e  a Who l e  L anguage app r o a ch . 
A d ead l i ne f o r  wh i ch t h e  s u r v ey s  w e r e  t o  be 
r e t urned was e s t ab l i s h ed and c ommun i cat ed t o  th e 
t e a c h e r  i n  t h e l e t t e r o f  i nt r oduc t i on .  The r e s e a r ch e r  
d i d  not s p e c i f y th e e x a ct d a y  o r  t i me a t  wh i ch the 
s ur v ey s  w e r e  t o  be adm i n i s te r ed .  Tha t  d e t a i l was l e f t  
t o  t h e  d i s c r e t i on o f  the par t i c i p at i ng t eache r s . 
Howe v e r, t h e  t eache r s  w e r e  i ns t r u cted t o  hav e t h e  
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s t uden t�  c omp l e t e  t he s u r v ey s  i ndependen t l y  i n  on e 
s i t t i ng wh i ch should have  t ak en no long e r  t h an t h i r t y 
m i nu t e s  a t  s ome t i me dur i ng t h e  s cho o l  day . 
P i l o t  
I n  o rd e r  t o  ad j us t  t he u s e  o f  t h e  W . A . S . f r om 
co l l ege aged elemen t a r y  edu c a t i on �a j o r s  t o  t h i r d  and 
s i x t h  g�ade e l emen t a r y  s t udent s ,  t he r e s e a r c h e r 
c ondu c t ed a p i l o t  s t udy . B e f o r e  adm i n i s t er i ng t h e  
W . A . S . , t h e  r e s e a r ch e r  a l t e r ed t h e  wo r d i ng o f  a f ew o f  
t h e  s t a t emen t s  s o  t�at  t h e  v o c abu l a r y  wou l d  be  mo r e  
l i k e l y  t o  be c omp r ehended by t h i r d-gr ade and s i x t h-
gr ade s t ud ent s .  I t  was  d e t e rm i ned by t h e  s c a l e's 
d e s i gner  that  t h i s a l t e r a t i on d i d  no t change t h e  
c on t ent o f  t h e  s c a l e .  The r e s e a r ch e r  a l s o  t yp ed t h e  
W . A . S . s o  t h a t  t he s t udent s w e r e  ab l e  t o  i nd i c a t e t h e i r  
op i n i on abo u t  e ach s t a t ement by c i r c l i ng a l e t t e r  wh i ch 
c o r r e s pond ed t o  t he f o l l ow i ng c a t ego r i e s :  s t r ong l y  
agr e e , agr e e , no op i n i on ,  d i s agr e e, o r  s t r ong l y  
d i s agr e e . Th i s  "a l t e r ed W . A . S . "  w a s  t h en adm i n i s t e r ed 
t o  a gr oup o f  1 7  t h i rd-g r ad e  s t ud en t s  and 24  s i x t h­
g r ad e  s t udent s .  The s e  s t uden t s w e r e  i nv o l v ed i n  a 
w r i t i ng p r ogr am wh i ch w a s  bas ed upon a ba s al s e r i e s and 
s upp l emen t ed w i t h  j ourna l w r i t i ng .  F i r s t , t h e  
r e s e a r ch e r  o r al l y  p r e s en t e d  t he W . A . S .  t o  t h e  g r oup o f  
t h i r d-gr ade s t uden t s  and en c o u r aged t h em t o  a s k  
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que s ti ons abou t  any s t a t emen t s whi ch di dn ' t make s en s e  
o r  t o  a s k  f o r  c l ari fi c a t i on o n  s t a t ement s whi ch w e r e  
con f u si ng. F r om t hei r i npu t , t h e  r e s e a r ch e r  mad e 
addi t i ona l chang e s  t o  t h e  w o r di ng o f  t h e  W. A . S. 
Th e si x t h-gr ad e  s t udent s i n  t h e  pi l o t  s t udy w e r e  
abl e t o  comp l e t e  t h e  a l t e r ed W. A. S. i ndep endent l y. 
None o f  t he s e  s t uden t s o f f e r ed s ugge s t i ons f o r  
c l ari fi cati on. Howev e r , e v en t hough t h e  s i x t h-gr ade 
s t uden t s  in the pi l o t  s t udy w e r e  ab l e  to c omp l e t e  the 
W. A. S. wi t h o u t  havi ng i t  r e ad t o  t h em ,  the r e s e a r ch e r  
d e ci ded t o  k e ep t h e  p r o c edur e  consi s t en t  b e t w e en t h e  
two  gr ades. The r e f o r e ,  i n  t he l e t t e r  o f  i n t r odu c ti on 
and i n s t r u c t i ons t o  t h e  t e ache r , t h e  r e s e a r ch e r  
reques t ed t h a t  t h e  t e a c h e r  r e ad e ach o f  t h e  s ev en t e en 
s t a t ement s on t h e  W. A. S. o u t  l oud f o r  t h e  s t uden t s t o  
t hi nk about and t h en i ndi c a t e  t hei r op i ni on. Thi s 
c onsi s t ency i n  p r o c e du r e  w a s  i n t ended t o  e l i mi na t e t h e  
n e c e s si t y  o f  con si d e r i ng a s t udent�s r e adi ng abi l i t y i n  
r e f e r ence  t o  hi s o r  h e r  c ap a ci t y  t o  c omp l e t e  t h e  W. A. S. 
o f  Dat a 
The fi r s t  two  qu e s ti on s  i n  t hi s  s t udy w e r e  
ana l yzed d e s c r i p ti v e l y  u s i ng numbe r s  and p e r c en t ag e s .  
The f i n a l  r e s e a r ch qu e s ti on w a s  answ e r ed s t a t i s t i c a l l y  
t h r ough a chi - squa r e  an a l ysi s .  
3 6  
Thi s chapt e r  has  d e s c ri bed the s ub j e c t s , 
mat e ri a l s ,  and p r o c edur e s  whi ch w e r e  u s ed t o  c omp a r e 
t h e  w ri t i ng a t t i t ud e s  o f  t hi r d-gr ade and si x t h-gr ad e  
s t ud en t s .  I n  t hi s  s t udy , t h e dat a w e r e  ana l yzed bo t h  
d e s c ri p ti v e l y  and s t a ti s t i ca l l y. 
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Chap t e r  I V  
Analy s i s  of  Da t a  
The p u r pos e of t h i s  s t udy w a s  t o  s u r v e y  a g r oup of  
t h i r d-g r ade s t ud en t s  and a g r oup of  s i x t h-g r ad e  
s t ud en t s  i n  o r d e r  to i nv e s t i g a t e and comp a r e  t h e i r  
w r i t i ng a t t i t ude s . 
and 
I n  t h i s s t udy , t h e  t h i r d-g r ade s t ud en t s' s co r e s  on 
t h e  W . A . S. f e l l b e t w e en 4 0  and 8 3 . The s i x t h-g r ad e  
s t ud ent s '  s co r e s  f e l l b e t w e en a s co r e of 3 3  and 8 2 . 
S cor e s  d e r i v e d  f rom t h e  W . A . S .  may b e  pla c ed i n t o  t h r e e  
gen eral c a t egor i e s :  s co r e s  wh i ch i nd i c a t e a pos i t i v e  
a t t i t ude t ow a r d  w r i t i ng ( s co r e > 61 ) ,  s cor e s  wh i ch 
i nd i c a t e  a n e g a t i v e a t tit ude t ow a r d  w r i t i ng 
( s cor e < 3 9 ) , and s co r e s  wh i ch mus t  be  cla s s i f i ed a s  
amb i valent ( 3 9  > s cor e < 61 ) .  S umma r i e s o f  t he da t a  
a s  o r g an i zed i n t o  t h e s e  t h r e e  c a t egor i e s a r e i nd i c a t ed 
i n  Tab l e 1 and Tab l e  2 .  
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Purpose 
Findings Interpretations 
Tab l e 1 
Numb e r  o f  St uden t s  w i t h Amb i va l en t and 
A t t i t ud e s  
Po s i t i v e  Amb i va l ent  N egat i v e To t a l s 
3rd Grade 2 3  13 0 36  
6 t h  G rad e 17 2 2  4 4 3  
To t a l s  4 0  35 4 7 9  
F r om t h e s e  da ta ,  t h e  r e s ear c h e r  cal cu l a t ed t h e  
p e r c entage o f  s t uden t s f o r  e ach g r ade l e v e l  who 
obt a i ned s c o r e s  w i t h i n  th e thr e e  s p e c i f i ed ca t ego r i e s .  
Th e s e  da ta ar e i nd i c a t ed be l ow .  
Tab l e 2 
of St udent s w i t h  Amb i va l ent  and 
At t i t ud e s  
P o s i t i v e  Amb i v a l en t  Nega t i v e 
3rd G rade 6 3 . 8 9% 36 . 11% 0 . 00% 
6 t h G rad e 39 . 5 3% 51 . 1 6 %  9 . 30% 
Th e da t a  s h ow tha t 6 3 . 8 9% of th e t h i r d -gr ad e  
s t udent s had a p o s i tiv e a t t i t ud e  towa r d  w r i ting a s  
d e t e rm i ned by t h e  W . A . S .  On l y  3 9 . 5 3% o f  the s i x t h­
gr ade �tuden t s  had a s c o r e  w h i ch ind i c a t ed a po s i tive 
att i tude towa r d  w rit i ng .  None o f  th e t h i r d-g r ad e  
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Positive, 
NJtgative Writing 
Percentage Positive, 
Neg at iv e W r i ting 
students had a negat i ve att i tude toward wr i t i ng as' 
determ i ned by the W . A . S .  How ever, 9 . 3 0% o f  the s i xth-
grade .students had a s c ore wh i ch i nd i c ated a negat i ve 
att i tude tow ard wr i t i ng .  
and of 
I n  ord er t o  d eterm i n e  i f  there was a stat i st i c a l l y  
s i gn i f i c ant d i f f erenc e betwe en the wr i t i ng att i tude s  o f  1' 
thi rd-grad e and s i xth- grade stud ents, a chi  square 
ana l y s i s  was c omp l eted . Th i s  ana l ys i s  b e g an w i th the 
e stab l i shment o f  a nu l l hypoth e s i s .  In th i s  study, the 
nu l l hypothe s i s s�ated that there i s  no stat i st i c a l l y  
s i gn i f i cant d i f f eren c e  b etw e en the wr i t i ng att i tude s  
o f  th i rd-grade and s i xth-grade s tudents . 
Tab l e 3 
Tab l e f or the Ch i 
Th i rd 
Rl 
S i xth 
R2 
Raw Tota l s 
Po s i t i ve 
> 6 1  
Cl. 
40 
Amb i va l ent 
<61 >39 
C2 
35 
40 
Negat i ve 
<39 
C3 
4 
Co l umn 
Tota l s  
36 
43 
79 
Analxsis Inte.rpretation 
Cont'ingency s u re Study 
0 
-
2.177 
Th e c r i t i cal  c� i squar e  va l u e  fo r reta i n i ng th e 
null hypothesi s i s  5 . 9 9 fo r two degr e e� of fr e edom at 
95% con f i dence l ev e l . 
Table 4 
Ch i Tab l e 
Ce l l  2 2 
I .  D .  f o  f e  {fo -f e ) {f o - f e )  (f o -fe ) - f e  
R1C1 2 3  18 . 2 2 8  4 . 77 2  2 2 . 772 1. 2 49 
R1C2 13 15 . 9 49 -2 . 9 4 9  8 . 6 9 7  0 . 545 
R1C3 0 1 . 82 3  -1 . 82 3  3 . 323 1. 8 2 3  
R2C1 1 7  2 1 . 77 2  -4.772 22 . 77 2  1 . 0 4 6  
R2C2 2 2  19 . 051 2 . 9 49 8 . 6 9 7  0 . 45 6  
R2C3 4 2-.. 1 7 7 1 .  823 3 . 323 1 . 5 2 7  
Total s 6 . 6 46 
Th e data reject the nu l l  hypoth e s i s  becaus e  the 
valu e f o r  Chi S quar e w as e qual to 6 . 6 46 , exce eding the 
criti cal va l ue o f  5 . 9 9 .  
In o rd e r  to compa r e  the w r i t i ng att i tudes of 
third-gr ade and s i xth-gr ad e  students th e data in th i s  
study w e r� ana l yzed both descr i pt i v e l y  and 
stat i stica l ly .  The f i r st two r esearch q u e s t i ons w e r e  
answ e r ed d escr i ptiv e l y  us i ng numb e rs and p e r ce ntages. 
Th e f i nal qu est i on w as answ e r ed stat i st i ca l ly us i ng a 
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ch i squar e ana l ysi s .  Th e data obta i n ed f r om th i s  
ana l ys i s  i nd i cate that th e nu l l  hypoth es i s  must b e  
r ejected . The r e  i s  a stat i st i ca l l y  s i gn i f i cant 
d i f f e r ence betw e en th e w r i t i ng att i tudes o f  th i r d-grade 
and si xth�grade students . 
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Chap t e r  V 
Con c l u s i on s  and Imp l i cat i on s  
The purpo s e  o f  t h i s s t udy was t o  c ompar e t h e  
wr i t i ng a��J t ud e s  o f  t h i r d  and s i x t h-grad e s t ud en t s. 
� 
Conc l u s i ons 
To ach i eve the purpo s e  of t h i s s t udy, t h r e e  
s p e c i f i c  que s t i ons w e r e  f o rmu l a t ed and ans w ered . The 
an s w e r s  to t h e s e  qu e s t i ons r ep r e s en t  the c on c l us i on s . 
I n  t h i s  s t udy , t h e  t h i r d-grad e  s t udent s d i s p l ayed 
wr i t i ng at t i t ud e s  wh i ch w e r e  m o r e p o s i t i v e  t han t ho s e  
o f  t he s i x t h-grad e  s t uden t s .  Th i s  f i nd i ng c on f i rms 
cur r ent r e s ear ch w h i ch s t at e s  t hat wh i l e  young ch i l d r en 
f r equ ent l y  have pos i t i ve at t i t ud e s  t owar d  w r i t i ng, t h i s 
at t i t ude o f t en b e c omes  i n c r eas i ng l y  n egat i v e  as 
s t udent s i nc r eas e i n  age and expe r i en c e. { M cLeod , 19 8 7 ;  
Shook , Ma r r i on & O l l i l a ,  19 8 9; S o l s k en , 1 9 8 5 ) . 
I n  t h i s par t i c u l ar s t udy 6 3 . 8 9% o f  t h e  t h i r d-grade 
s t uden t s  who w e r e s u r veyed w e r e  f ound to have a 
po s i t i ve wr i t i ng at t i t ud e. The s co r e s wh i ch th e s e  
s t uden t s  r e c e i ved on L i nn's W r i t i ng A t t i t ud e  S ca l e w e r e  
gr eat e r  t han 6 1. O f  t h e  t h i r d-grad e  s t uden t s who w e r e 
s u rveyed , 0. 0 0% w e r e  f o und t o  have a n egat i ve w r i t i ng 
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a t t i t ud e . A negat i v e  w r i t i ng a t ti t ud e  m e an s  t h a t  t h e  
s t udent s c o r ed l e s s  t han 3 9  o n  Li nn ' s W r i t i ng 
A t t i t ud e  S c a l e .  Whi l e  t h e  s c o r e s  o f  t h e  thi r d- g r a d e  
s t uden t s w e r e di s t ri bu t ed be t w e en t h e  c a t ego r i e s  o f  
" p o s i t i v e  w r i t i ng a t t i t ud e" and " ambi v a l en t  w r i t i ng 
a t ti t ude" ,  n o t  one o f  t h e s e  s t udent s w a s  f ound t o  hav e 
a negati v e  a t t i t ude t ow a r d  w ri t i ng .  
Thi s wa s no t t h e  c a s e wi t h  t h e  si x t h-gr ade 
s t udent s .  When t h e  si x t h-gr ade r s  w e r e  s u r v ey e d  i t  was  
f o und that  on l y  3 9.53% h ad a p o s i t i v e  w r i t i ng a t t i t ud e . 
I n  addi t i on ,  9 . 3 0% o f  t h e  si x t h-gr ad e r s  r e c ei v ed a 
s co r e  whi ch i ndi c a t ed t h a t  t h e y  had a n ega t i v e  w r i t i ng 
a t t i t ude . 
To an s w e r  t h e  f i n a l  qu e s t i on p r e s en t ed i n  t hi s 
s t udy , t he r e s e a r ch e r  c omp l e t ed a c hi s qua r e ana l y s i s 
t o  de t e rmi n e  i f  t h e r e  w a s  a s t a t i s ti c a l l y  si gni fi c an t  
di f f e r ence  b e t w e en t h e  w ri t i ng a t ti t ud e s  o f  t h e  t hi r d­
gr ade and si x t h-gr ade s t ud en t s. The c r i ti c a l  chi 
squa r e  v a l u e  f o r  r e t ai ni ng t h e  nu l l  hypo t h e s i s w a s  5 . 9 1 
f o r  two  degr e e s  o f  f r e edom a t  a 9 5% con f i denc e l ev e l .  
Si n c e  t h e  chi squa r e  obt ai ned w a s  6 . 6 4 6 , t h e  nul l 
hypo t h e si s mus t be r e j e c t ed .  Th e r e  w a s  a 
s t at i s ti c a l l y  si gni fi cant  di f f e r en c e  b e t w e en t he 
s t ud en t s  wi t hi n  t hi s  s t udy . 
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Bas ed on t h e  c on c l u s i ons o f  t h e  c u r r en t  s t udy , i t  
i s  t h e  opi ni on o f  t hi s  r e s ear c h e r  t hat mo r e  t each e r s  
shou l d  b e  i nv o l v ed i n  a s s e s s i ng t h e  w ri t i ng at t i t ud e s  
o f  s t ud en t s a s  t h ey p r ogr e s s  t h r ough t h ei r acad emi c 
car e e r. How e v e r , t h e  as s e s smen t p r o c e s s  s ho u l d  no t be 
l e f !  in i s o l at i on. I t  i s  no t enough t o  n o t e  t hat 
s t ud en t s  s e em to  l o s e  a p o si t i v e  at ti tude t owar d 
wri t i ng as t h e y  mov e  t h r ough t h e  s y s t em. Rat h e r , 
t each e r s  n e ed t o  u s e  t h e  a s s e s sment t o  p l an and 
i mp l ement p r og r ams whi �h deal  n o t  on l y  wi t h  an 
i mp r ov emen t i n  t he s ki l l s o f  w r i t i ng , bu t p r og rams 
whi ch al s o  enhanc e  the s e l f - c on c ep t  o f  each s t udent  as 
a w ri t e r . Fo r in r ea l i t y , t each e r s  don't m e r e l y  t each 
wri ti ng ,  t h e y  t each w ri t e r s . 
f o r  Re s ear ch 
1 .  I n  19 8 9  D r .  J e f f r ey Li nn d e v e l o p e d  a r e l i ab l e and 
va l i d  s cal e t o  meas u r e w ri t i ng at t i t ud e s. Li nn 
conduc t ed hi s r e s ear ch among e l emen tar y educa t i on 
ma j o r s  who w e r e p r edomi nan t l y  f ema l e. I n  t hi s  
par t i c u l a r  s t udy , t h e  r e s ear c h e r  adap t ed Li nn ' s  
s ca l e t o  be us ed wi t h  e l ementary ag e s t ud en t s.  Fur t h e r  
r e s ear ch mi ght s e e k  t o  p r o v e  t ha t  t hi s adap t ed s u r v ey 
i s  a r e l i abl e and v al i d  s ca l e t o  meas u r e  w ri ti ng 
a t ti t ud e s  among c hi l d r en who a r e  i n  e l emen t a r y  s choo l .  
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L i k ew i s e ,  an add i t i on a l  s t udy c ou l d t e s t  t h e  
r e l i ab i l i t y and v a l i d i t y o f  t h i s  s ame s c a l e among 
jun i o r  h i gh and h i gh s choo l s t uden t s .  
2 .  In t h i s s t udy , t h e  r e s e a r ch e r  sur v e y e d  s t ud en t s  
f r om bo t h  a Who l e  Language w r i t i ng p r ogr am a s  w e l l a s  a 
b a s al-bas ed w r i t i ng p r og r am .  The i n t en t  o f  t h i s  s tudy 
w a s  t o  compa r e  t h e  w r i t i ng a t t i t ud e s  o f  s t uden t s bas ed 
on gr ade l ev e l , no t bas e d  on the p r og r am of w r i t i ng 
i n s t ruct i on .  Add i t i on a l  r e s ea r ch i s  n e ed e d  t o  c omp a r e  
t h e  w r i t i ng a t t i t ud e s  o f  s t uden t s  w i t h i n  bo t h  t yp e s  o f  
w r i t i ng p r ogr am� ; bo t h  a t  t h e  s ame g r a d e  l ev e l , and a s  
t h e  s t uden t s  p r ogr e s s  t o  h i ghe r  g r ad e  l ev e l s .  
3 .  In t h i s s t udy , t he r e s e a r c h e r  sur v ey e d  s tud en t s 
only . Add i t i onal r e s e a r ch i s  n e eded t o  c omp a r e  t he 
w r i t i ng a t t i t ud e s  o f  t ea c h e r s  w i t h t h e  w r i t i ng 
a t t i tud e s  o f  t h e i r  s t uden t s .  
4.  In t h i s s t udy , t he r e s e a r che r  d i d  no t i nqu i r e  i n t o  
t h e  s t udent s '  f am i l y  backgr ound . Add i t i on a l  r e s ea r ch 
i s  n e eded t o  c omp a r e t he p a r ent s ' w r i t i ng a t t i t ude w i t h  
t h e  wr i t i ng a t t i tude o f  t he i r  ch i l d .  L i kew i s e , 
r e s e a r ch cou l d  
·
b e  c ondu c t e d  t o  c omp a r e t h e  w r i t i ng 
a t t i tud e s  o f  s i bl i ngs t o  s e e i f  t h e r e  i s  a 
s t at i s t i c a l l y  s i gn i f i c an t  d egr e e  o f  cons i s t en c y  w i t h i n  
a f am i l y .  
5 .  In t h i s s t udy , t h e  r e s ea r ch e r  comp a r e d  t h e  w r i t i ng 
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a t t i t ud e s  o f  t hi rd-grade and s i x t h- grade s t uden t s  from 
a s uburban popu l a ti on .  Addi ti ona l  r e s e arch i s  n e eded 
t o  i n c l ude s t udent s from rura l and urban popu l a t i on s  
o r  t o  compar e  t h e  a t t i t ud e s  o f  s t ud en t s wi t hi n  t h e  
t hre e v ari ous t yp e s  o f  c ommuni t i e s . 
6 .  I n  thi s s t udy , t h e  r e s e ar cher di d no t i n trodu c e  or 
sugg e s t  any s trat e gi e s  f or i mpro v emen t s i n  wri t i ng 
abi l i t y  or a t t i t ud e s . Addi t i on a l  re s e arch i s  n e e ded t o  
as s e s s  whe ther s u ch an i n t erv e n t i on wou l d  s i gni fi c ant l y  
a l t er t he wri t i ng a t t i t ud e s  o f  e l emen t ary ag e s t udent s .  
for C l a s sro om Pra c t i c e  
1 .  I n  hi s do c t oral di s s ert a t i on , Li nn s t a t ed :  
When t e a chers l o ok a t  their s t uden t s '  
wri t i ng a t t i t ud e s , they c ou l d b e  
l o oki ng a t  thems e l v e s . Chri s ti an s on 
( 1 9 8 3 ) f ound t e ach ers a ma j or s ourc e  
from whi ch s t udent s e l f-p erc e p t i on i s  
d eri v ed . She repor t s t h a t  s t ud en t s c an 
s ens e an under l yi ng cyni ci sm a t e a cher 
may hav e abou t  a s ubj e c t  ma t t er .  
T e a ch er s  o f  wri t i ng n e ed t o  di s c o v er 
that  i mprovi ng their wri t i ng a t t i t ud e s  
may h e l p  make t hei r s t ud en t s  c onfi d e n t  
and c omp e t en t  wri t ers . ( Li nn , 1 9 8 9 , p .  1 3 1 ) 
Thus , b e f or e  b egi nni ng t o  a s s e s s  t h e  wri t i ng 
a t ti t ud e s  o f  s t uden t s ,  i t  s e ems t o  b e  advi s ab l e t o  
a s s e s s  the wri t i ng a t t i t ud e s  o f  thei r  t e a chers . I n  
ord er t o  b e  abl e t o  b e  t he mo s t  s uc c e s s f u l  a t  
d e v e� opi ng a posi t i v e  a t t i t ud e  t ow ard wri t i ng among 
s t udent s ,  a t e a cher n e eds t o  pos s e s s  s u ch an a t t i t ud e  
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t o  u s e  as a model . Id ent i f y i ng t eachers w i t h n egat i v e  
at t i t ud e s  t oward wr i t i ng c ould b e  t h e  f i r s t  s t ep i n  
chang i ng t ho s e  at t i t ud e s . 
2 .  Obv i ously t h e  Wri t i ng At t i tud e  S cale could be us ed 
to help as s e s s  the  wr i t i ng at t i t ud e s  of s t uden t s  at 
var i ous ag e lev els . In t h e  l ow er e l emen tary grad e s , 
the  word i ng o f  the  s cale m i gh t  n e e d  t o  b e  fur t h er 
adap t ed t o  adequat e l y  a c c ommodat e l ow er readab i l i t y  and 
c omprehen s i on lev els . Id en t i f y i ng a s t ud e n t  w i t h  
n e gat i v e wr i t i ng at t i t ud e s  c ould lead t o  a fur t h er 
i nv e s t i gat i on o f  the  s trat eg i e s wh i ch t hat s tuden t us e s  
i n  t h e  wr i t i ng pro c e s s . Fur t h er re s ear ch c ou l d s t udy 
the i n fluen c e  wh i ch s i gn i f i can t o t hers hav e had i n  t hat 
s t ud e n t ' s  l i f e  wh i ch a l s o  may hav e  af f e c t ed the 
s t uden t ' ,s pre s en t  at t i tude t oward wr i t i ng . On c e  a 
s t ud ent has b e en i dent i f i ed as hav i ng a 
negat i v e  at t i t ud e  t oward wr i t i ng , numerous 
s t rat e g i es  c ould be employ e d  i n  an . e f f or t  t o  chang e 
t hat at t i t ude . 
3 .  Id en t i f y i ng t ho s e  s t ud en t s who hav e po s i t i v e , 
amb i valen t , or n ega t i v e at t i t ud e s  t oward wr i t i ng could 
be us e f u l  t o  a t ea ch er who i s  plann i ng a s p e c i f i c  
wr i t i ng program f or a s cho o l  y ear . D i f f erent  
i ns truc t i ona l s trat eg i e s c ou l d  b e  used  f or t h e  var i ous 
s tud ent group i ng s  in an e f f or t  t o  prov i de a 
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cha l l eng i ng , suc c e s s f u l , i ns t ruc t i on a l  exper i enc e  wh i ch 
wou l d  f o s t er or he l p  t o  ma i n t a i n  a po s i t i v e  a t t i t ude 
t oward wr i t i ng . 
4 .  A t e acher c oul d u s e  t h e  r e s u l t s  o f  the Wr i t i ng 
A t t i tude S c a l e  t o  mat ch s t uden t s  up i n  a p e er t u t or i ng 
or coop erat i v e  l e arn i ng exp e r i en c e . Tho s e  s t uden t s 
w i t h po s i t i v e  w r i t i ng a t t i tud e s  cou l d  be us ed t o  
mo t i v a t e  the o t hers . 
5. F i n a l l y ,  a t e a cher c ou l d  us e t h e  Wr i t i ng A t t i t ud e  
S c a l e t o  a s s e s s  t he a t t i t ud i na l  grow t h  o f  s t uden t s o v er 
the cours e o f  a p er i od o f  i ns t ruc t i on .  I n  t h e  
b eg i nn i ng o f  t he year , t he s c a l e c ou l d  b e  adm i n i s t ered 
as a t ype of pre t e s t . I n  t h e  c ours e o f  p l ann i ng 
i ns t ruc t i on ,  t he t e acher c ou l d  d ev e l op a t t i t ud i n a l  
ob j e c t i v e s  f r om t h e  c on t ent  o f  t he sur v ey . A t  t he end 
of a s p e c i f i ed t i me p er i o d ,  the s c a l e c ou l d  b e  
adm i n i s t ered aga i n  t o  a s s e s s  t h e  d eg r e e  o f  grow t h  i n  
the d e v e l opment o f  po s i t i v e  a t t i t ud e s  t oward wr i t i ng . 
A gre a t  d e a l  o f  r e s e arch has i nv o l v ed the 
dev e l opmen t and us e of s t r at eg i e s to i mpro v e  w r i t i ng 
ab i l i t y .  For a l ong t im e , t he r e  was  no t much a t t en t i on 
g i v en t o  the que s t i on o f  a s t udent ' s  wr i t i ng at t i t ud e . 
P erhaps , r e s e archers and t ea ch e r s  a l i k e , t hough w e l l 
i n t ended i n  t he i r  e f f ort s , w ere  f a l l i ng i n t o  t h e  t r ap 
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o f  t hat w ell known c l i ch e ; t h e y  w e r e  m i s s i ng t h e  f o r e s t  
f o r  t h e  t r e e s . But now t he t im e  has come t o  d ea l  w i t h  
t h e  f o r e s t ; f o r  t h e  s�k e  o f  t h e  t r e e s . 
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App end i x  A 
L e t t e r t o  T e a ch e r s  
I am a g r adua t e s t udent  a t  S . U . N . Y .  Co l l eg e  a t  
B r o ckpo r t  i n  B r o ckpo r t , N e w  Yo r k . I am cu r r en t l y  
c ondu c t i ng r e s e a r ch i n  p r ep a r a t i on t o  w r i t e  my t h e s i s  
on t h e  p e r c ep t i on wh i ch t h i r d- g r ade s t uden t s  and 
s i x t h - g r ade s t ud en t s hav e of t hems e l v e s  as w r i t e r s . 
I t  wou l d  b e  e x t r eme l y  h e l pf u l  t o  me i f  you wou l d  
s e t  as i d e one s p e c i f i c  t i me p e r i od du r i ng t h e  s ch o o l  
day ( app r o x i ma t e l y  1 5  - 2 0  m i nu t e s ) t o  adm i n i s t e r  t h e  
a c c ompany i ng s u r v ey t o  y o u r  s t ud en t s . Y o u  may 
en cour age t h e  s t ud en t s t o  ans w e r  t h e  q u e s t i on s  as 
c omp l e t e l y  and hone s t l y  as po s s i b l e r e a s s u r i ng t h em 
t h a t  t h e s e  s u r v e y s  w i l l  hav e no e f f e c t  on t he i r  g r ad e s  
a t  s choo l . 
I am en c l o s i ng a l e t t e r o f  i n t r odu c t i on wh i ch 
you may r e ad o r a l l y  t o  your c l a s s  b e f o r e  b eg i nn i ng t o  
w o r k  t h r ough t he s u r v ey s . Onc e  e ach s t ud e n t  h a s  
r e c e i v ed a c opy o f  t he S t udent  W r i t i ng A t t i t ud e  S u r v ey , 
you may r ead t h e  d i r e c t i on s  be l ow and t h en p r o c e ed t o  
r ead e ach o f  t h e  1 7  s t a t emen t s on t h e  s ur v ey o r a l l y .  
A l l ow app r o x i ma t e l y  1 0  - 15 s e c onds b e t w e en e a ch 
s t a t ement t o  g i v e t h e s t ud en t s t i me t o  c i r c l e  t he i r  
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r e spons e .  
D I RECT I ON S : TODAY YOU W I LL BE COMPLET I NG A STUDENT 
WR I T I NG ATT I TUDES SURVEY . I W I LL READ 1 7  STATEMENTS 
OUT LOUD FOR YOU TO TH I NK ABOUT . AFTER I READ THE 
STATEMENT , C I RCLE ONE OF THE FOLLOW I NG CHO I CES TO SHOW 
HOW YOU FEEL : S TRONGLY AGREE , AGREE , NOT SURE , 
D I SAGREE , OR S TRONGLY D I SAGREE . 
F e e l f r e e t o  an s w e r  any que s t i on s . wh i ch your  
s t ud en t s  may h a v e  or  to  c l ar i f y any words  wh i ch t h ey 
hav e d i f f i cu l t y  unde r s t and i ng .  P l e a s e  r e t ur n  t h e  
comp l e t ed s u r v ey s  t o  m e  by 
I have  enc l o s ed a s t amp ed , s e l f - addr e s s ed env e l op e  f o r  
you r c onven i en c e . 
Thank you f o r  you r t ime and f o r  your  p a r t i c i pa t i on 
i n  my p r o j e c t . 
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S i n c e r e l y ,  
Ann e S ha f e r  
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Append i x  B 
I n t r odu c t i on t o  be  R e ad t o  3 r d G r ad e  S t ud en t s  
D e a r  S t udent s ,  
I am a t e a c h e r  who i s  go i ng b a c k  t o  s cho o l . P a r t 
o f  my homewo r k  i s  t o  wo r k  on a p r o j e c t . I d e c i d ed t h a t  
I w an t ed t o  f i nd o u t  how s t udent s ,  l i k e  you r s e l v e s , 
f e e l  abou t  be i ng w r i t e r s . Y o u r  t e a c h e r  h a s  v o l un t e e r ed 
t o  h e l p  me by s e t t i ng a s i de s ome t i me f o r  you t o  b e  
ab l e  t o  comp l e t e  a s u r v ey f o r  me . 
The s e  s u r v e y s  w i l l  no t c oun t a s  p a r t  o f  your g r ad e  
i n  s cho o l . Af t e r  y o u  f i n i s h answ e r i ng t h e  ques t i on s , 
you r t e ach e r  w i l l  s end t h e  s u r v eys b a c k  t o  me s o  t h a t  I 
c an f i n i sh my p r o j e c t . P l e a s e ans w e r  e a ch qu e s t i on a s  
hon e s t l y and a s  comp l e t e l y  a s  you c an .  Y o u r  t e a c h e r  
w i l l  r e ad e a ch ques t i on o u t  l oud f o r  y o u  and may an swe r 
any qu e s t i ons whi ch you h av e .  
S i n c e  e a ch o f  you p l ay an i mpo r t an t  p a r t i n  my 
p r o j e c t , p l e a s e w o r k  on your  s u r v ey by you r s e l f .  Th ank 
you f o r  a l l your h e l p .  
t ime and you r h a r d  w o r k . 
I r e a l l y  do appr e c i a t e  y o u r  
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S i n c e r e l y ,  
Ann e  Shaf e r  
---·---------------------
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App end i x  C 
I n t r oduc t i on t o  be  R e ad t o  6 t h G r ade S t uden t s 
D e a r  S t ud en t s ,  
I am a t e a c h e r  who i s  cur r en t l y  s t udy i ng t o  
r e c e i v e my M as t e r ' s  Degr e e . P a r t o f  my f i n a l  p r o j e c t  
i s  t o  w r i t e a t h e s i s .  I d e c i d ed t h a t  I w an t ed t o  
r e s e a r ch how s t ud en t s ,  l i k e  your s e l v e s , f e e l  abou t  
b e i ng w r i t e r s .  Yo�r t ea c h e r  h a s  v o l un t e e r ed t o  a s s i s t  
me by s e t t i ng a s i d e  s ome t ime f o r  you t o  b e  ab l e  t o  
c omp l e t e  a su r v ey f o r  me . 
The s e  s u r v eys w i l l  no t c oun t a s  p a r t o f  your g r ad e  
i ri  s choo l . Af t e r  y o u  f i n i sh t h e  s u r v ey y o u r  t ea c h e r  
w i l l  s end t h em b a c k  t o  me s o  t h a t  I c an comp l e t e  my 
t h e s i s .  P l e a s e. an s w e r  e a c h  qu e s t i on as hone s t l y  and a s  
t ho r ough l y  a s  you c an . F e e l  f r e e t o  a s k  your  t e a c h e r  
any qu e s t i on s  wh i ch may a r i s e  a s  y o u  wo r k . 
S i n c e  e a ch o f  you p l ay an i mpo r t an t  p a r t i n  my 
t h e s i s ,  I ' m a s k i ng t h a t  you w o r k  o n  t h e s e  s u r v e y s  
i ndependent l y .  Thank you f o r  a l l your  h e l p .  
do app r e c i a t e  your  t ime and e f f o r t . 
I r e a l l y  
S i n c e r e l y ,  
Ann e  S ha f e r  
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Appendix D 
student Writ ing Att itudes s urvey 
Grade : 3rd 6th 
C l a s s : A B C D 
I NSTRUCTIONS : Circ l e  the l etter that best decribes how you 
feel about each of the fo l l owing quest ions . 
STRONGLY NOT 
1 .  There are many things that I 
would rather do than write . 
2 .  Writ ing i s  a good way to spend 
free t ime . 
3 .  I l ike to share my written work 
with others . 
4 .  Writing i s  easy for me . 
5 .  Writing makes me feel nervous . 
6 .  Writ ing a s s ignments tend to 
scare me . 
7 .  Writing ass ignments make me feel 
uncomfortab l e . 
8 .  Writ ing for fun helps me to 
understand what I ' m thinking . 
9 .  I don ' t  l ike do ing f i l l - in-the­
bl ank tests or short answer tests 
because of the writing . 
1 0 . Writ ing is a frustrating 
activ ity for me . 
1 1 .  Sharing my writ ing with another 
person makes me nervous . 
1 2 . I usua l ly don ' t  write unl e s s  
I have to . 
1 3 . Writ ing i s  a relaxing act iv ity . 
14 . I t  is not d i f f icult for me to 
start writing a paper . 
1 5 . I feel sure of mys e l f  when 
working on a writ ing assignment . 
1 6 . Sharing my writing with others 
is important to me . 
1 7 . Writ ing for enj oyment i s  not 
interesting to me . 
AGREE AGREE SURE 
A B c 
A B c 
A B c 
A B c 
A B c 
A B c 
A B c 
A B c 
A B c 
A B c 
A B c 
A B c 
A B c 
A B c 
A B c 
A B c 
A B c 
S TRONGLY 
D I S - D I S ­
AGREE AGREE 
D E 
D E 
D E 
D E 
D E 
D E 
D E 
D E 
D E 
D E 
D E 
D E 
D E 
D E 
D E 
D E 
D E 
ver 
